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Abstract 
 
 

The COVID-19 pandemic fast-tracked digital education implementation plans for many higher educational 
institutions and academic staff around the world. In Europe, academics (n=43) from 5 countries, participated in a 
training programme designed to teach them how to effectively design, deliver and evaluate online study-units. 
This paper presents a mixed methods evaluation of this programme. Upon analysis of the formative and 
summative surveys’ Cronbach’s alpha were respectively 0.942 and 0.987 u with statistical significance set at 
p<0.05. Qualitative data from surveys and semi-structured interviews corroborated these positive results. The 
necessity of accelerating the online instructional paradigm points to the requirements for administrative backing 
and durable educational technology. This infrastructure supports intentional development of education and 
training for academic staff that in turn ensures the quality of students’ online educational experiences.In 
presenting an evaluation of a course for online teaching, this paper is relevant to educators seeking to develop or 
enhance indicated support and training for academic staff. 
 

 

Keywords: Digital education; Online learning; Digital Educational Quality Standard Framework; RoadMap; 
COVID-19; Digital Education Evaluation Toolkit. 
 

Introduction 
 

Quality online education has been studied and perfected for several decades; however, implementation has been 
inconsistent across European countries. Digital education implementation plans for many higher educational 
institutions and academic staff around the world were fast-tracked due to COVID-19 and social distancing 
requirements that abruptly closed academic institutions (Mishra et al., 2020). Consequently, faculty/academic 
staff with little or no knowledge and experience on how to design, deliver and evaluate digital education, had to 
convert face-to-face content to online study-units and courses overnight (Seymour-Walsh et al., 2020; Soni et al., 
2020). This shift of instructional material from face-to-face to online delivery in response to crisis circumstances 
is termed emergency remote learning (Hodges et al. 2020). This temporary solution can be remedied by providing 
faculty with the tools to design, deliver and evaluate high quality online learning based on the research and 
evidence now available in this field.  
 

Although university and college educators may be subject matter experts, their digital competence varies when 
faced with educational technologies, such as learning management systems, web conferencing, communication 
tools, online student’s evaluation, and learning technology. Indeed, a major criticism identified by academic staff 
is the time required to learn how to design online study-units and explore innovative resources and appropriate 
technologies for online platforms (Amhag et al., 2019; Meajel & Sharadgah, 2018). Although emergency remote 
learning has provided an alternative option to enable educational institutions to continue providing student 
programming during a pandemic with a degree of satisfaction (Chick et al., 2020; Zhou et al., 2020), not all 
educators feel comfortable or confident teaching online and some feel forced to convert to online teaching without 
adequate knowledge or training (Seymour-Walsh et al., 2020).  
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Increasing demand calls for proper integration of online 
infrastructure for intentional development of educational supports, and training for professors and academic staff 
(Haw et al., 2015). The European Union (EU) was ahead of the curve in this respect. 
the Digital Education and Timely Solutions (DIG
countries: Malta, Finland, Cyprus, Slovenia, and Italy, to collaboratively design and deliver an inter
online course to educate academic staff on how to design, deliver and evaluate effective eLearning. Although the 
DIG-IT online course was created to enhance academics’ 
universities with training solutions so there was m
options for the populations across different states. 
 

This paper describes the evaluation of 
Standards Framework. First, we briefly describe the needs analysis conducted prior to designing the 9
course. Next the framework and the Companion Evaluation Toolkit (EU
to guide the design, delivery and evaluation of the 9
Next, the paper provides an overview of the 9
learning outcomes and content. Finally, the findings from the program evaluation are presented.
concludes with concrete recommendations for online educators and administrators. 
 

The DIG-IT Designing, Delivering and Evaluating Online Study
of Malta’s (UM) Programme Validation Committee 
Learning Awards Academic Division, 2020. The results of this study are derived from course delivery that took 
place from February to May (2020). The 9
COVID0-19 and the implications on university academics and student’s lives, a 
implemented. Concrete recommendations for online educators and administrators sum up the paper. 
 

1.1 European Union Digital Education Framework and
 

A conceptual framework is a system of beliefs, assumptions, theories, and concepts that support and inform a 
phenomenon. It is a practical tool, a process, and a product to organise and align all aspects of an inquiry 
(Antonenko, 2015). The interactive European Union Digital Education Framework and Companion Evaluation 
Toolkit (EU-DEF) was created by the DIG
evaluation of effective education programs, study
from an extensive review of literature, supports critical dimensions of an effective online product or event: 
content, delivery, support, structure, community, and outcomes or evaluation with t
organizational change.Definitions of the 
the image that emerges when you click on the following link
quality-standards/. The companion toolkit instruments emerge when you click on the words Evaluation Toolkit in 
the image. Figure A. EU Digital Education Framework and Companion 

nd Education.             Vol. 3, No. 2; February, 2021.      

Increasing demand calls for proper integration of online education that requires administrative support, an 
infrastructure for intentional development of educational supports, and training for professors and academic staff 

The European Union (EU) was ahead of the curve in this respect. In 201
the Digital Education and Timely Solutions (DIG-IT) project which brought together academic staff from 5 EU 
countries: Malta, Finland, Cyprus, Slovenia, and Italy, to collaboratively design and deliver an inter

ducate academic staff on how to design, deliver and evaluate effective eLearning. Although the 
IT online course was created to enhance academics’ online teaching, a secondary purpose was to provide EU 

universities with training solutions so there was more equity in online delivery and availability of flexible learning 
options for the populations across different states.  

This paper describes the evaluation of the DIG-IT course as guided by a unique EU Digital Education Quality 
t, we briefly describe the needs analysis conducted prior to designing the 9

course. Next the framework and the Companion Evaluation Toolkit (EU-DEF Toolkit) used as quality standards 
to guide the design, delivery and evaluation of the 9-module continuing education course are briefly outlined. 
Next, the paper provides an overview of the 9-module course including a Roadmap outlining the module’s 
learning outcomes and content. Finally, the findings from the program evaluation are presented.
oncludes with concrete recommendations for online educators and administrators.  

IT Designing, Delivering and Evaluating Online Study-Unit’s course was accredited 
Programme Validation Committee in 2019 and awarded honorable mention in 

2020. The results of this study are derived from course delivery that took 
place from February to May (2020). The 9-module course would normally run for nine weeks, however, du

19 and the implications on university academics and student’s lives, a three
implemented. Concrete recommendations for online educators and administrators sum up the paper. 

1.1 European Union Digital Education Framework and Companion Evaluation Toolkit

A conceptual framework is a system of beliefs, assumptions, theories, and concepts that support and inform a 
phenomenon. It is a practical tool, a process, and a product to organise and align all aspects of an inquiry 

nko, 2015). The interactive European Union Digital Education Framework and Companion Evaluation 
DEF) was created by the DIG-IT team to act as a quality standard to guide the design, delivery and 

evaluation of effective education programs, study-units, sessions, courses, and modules. The framework, 
from an extensive review of literature, supports critical dimensions of an effective online product or event: 
content, delivery, support, structure, community, and outcomes or evaluation with the explicit goal being 

Definitions of the variables and sub-variables are revealed upon clicking on the words in 
the image that emerges when you click on the following linkhttp://project-digit.eu/index.php/digital

The companion toolkit instruments emerge when you click on the words Evaluation Toolkit in 
EU Digital Education Framework and Companion Evaluation Toolkit (EU
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2.Methods 
 

In the ensuring sections, we briefly describe: the needs analysis conducted prior to designing the 9-module course; 
the 9-module course; the participants, and the data collection and analysis process.  
 

2.1 Needs Analysis 
 

Conducting a needs analysis to determine what learners need and want can positively affect the outcome of a 
learning event. Therefore, a needs analysis was conducted involving focus groups interviews held with a total of 
24 academic staff representing six faculties at the University of Malta (UM) and an affiliated Junior College in 
2016. Participant’s teaching experience ranged from 3-39 years. The interviews were recorded, transcribed, 
analysed and a report written and presented to the UM Distance Education Committee.  
 

In the needs analysis focus group interviews, academic staff members consistently reported the need for technical 
and educational administrative backing to support their initiatives to transition from face-to-face to online 
teaching strategies that align with the ‘net’ generation. They suggested the need for a continuing education course 
to provide practical tips and ideas on how to design, delivery and evaluation digital education and enhance the 
quality and quantity of digital education opportunities being offered to students. 
 

2.2 Intervention 
 

The 9-week course was organized into convenient topics (See Table A) so academic staff could apply their 
learning in a practical way guided by an interactive RoadMap with hyper-links to readings (Read Its!), learning 
activities (Apply Its!), and discussions (Discuss Its!). Learners were supported by videos, eDocs, learner profiles, 
resources, discussion forums, announcements, and eSamples sharing former learner assignments. 
 

A face-to-face welcome and orientation workshop (also offered online) ensured learners met their colleagues, 
could navigate the virtual learning environment (VLE), understood expectations, course organization, offered 
support and answered questions. All other modules were held asynchronously to accommodate learner’s busy 
schedules and provide an online learner experience.  
Course goals were to support academics to: 
 

 learn digital education technologies  
 design and deliver learning using appropriate content and assessment techniques 
 develop policies for online engagement  
 facilitate discussion forums and assess learners 
 encourage sharing of resources with colleagues from other institutions to reduce redundancy, 

development time and cost  
 

To get an overview of the 9-module course content, learning outcomes, readings, tasks and discussions, access the 
RoadMap. 
 

The course was evaluated using the EU Digital Education Quality Standard Frameworks’ Companion toolkit 
including an anonymous course survey (temperature check), summative online survey, and a follow-up interview.  
 

Table A. Course Topics. 

Introduction Content Delivery Support Structure Community Outcomes 

Reviewing course 
expectations and 
RoadMap 

Creating course 
descriptions and 
learning outcomes 

Designing 
engaging 
learning 
activities  

Supporting 
learners 
online 

Creating 
digital 
education 
policies 

Communicating 
online using 
netiquette 

Ensuring 
learning 
outcomes are 
met 

Understanding 
eLearning and 
eLearners 

Writing effective 
learning 
objectives 

Creating 
and 
uploading 
videos 

Roles and 
skills of 
online 
instructors 

Setting up 
virtual office 
hours and 
managing 
time online 

Setting up and 
supporting 
discussion groups 

Designing 
effective 
assessment 

Creating an 
online profile and 

Repurposing 
classroom 

Finding 
open source 

Providing 
timely and 

Managing 
plagiarism 

Developing 
online strategies 

Assessing 
learners online 
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learning 
community 

content into 
online content 

resources 

 Finding and 
uploading 
available online 
resources  

Delivering 
content for 
varied 
learning 
styles

 

2.3 Study Design            
 

A mixed methods evaluation was implemented to assess the online course
quantitative data provided breadth and depth ofunderstanding through corroboration
the interpretation stage of the study (Creswell, & Clark, 2011; Schoonenboom & Johnson, 2017; Venkatesh et al., 
2016). Data came from a formative survey temperature check administered after four modules, a summative 
online survey administered after the completion of all 9
conducted one month after the course was completed. 
 

2.4 Participants 
 

Following an invitation to participate in the online training course, 35 UM academic staff from 17 departments 
and faculties, plus 2 participants from each of the other four DIG
Finland, Italy, and Slovenia (35+4X2=43) were admitted. Members of academic staff from the Cyprus, Finland, 
Italy and Slovenia who successfully completed the course would then be invited to first take a train
course and then teach the course in their own countries. This would
university creating their own programs. Participants who took part in the data collection provided informed 
consent and all aspect of the Helsinki declaration were adhered to (World Medical Association, 2013).
clearance was attained at all five participating universities. 
 

2.5 Data collection 
 

Quantitative and qualitative data from the temperature check, summative survey open ended questions, and the 
follow-up focus group interviews were analysed and triangu
perceptions regarding the quality of the course. 
 

2.5.1 Temperature Check (see Appendix A)
 

After four of the nine modules, learners completed an online survey ‘temperature check’ to determine participants 
perceptions of the course to date. 28 learners completed the temperature check survey.
 

2.5.2 Summative Evaluation (see Appendix B)
 

The summative survey from the EU-DEF toolkit was made available and completed by 24 learners in the 9
module course. Each variable within the EU quality standard framework was assessed to identify any 
improvements needed in future iterations of the course. The su
consisted of a total of 57 items divided into six sections (Content, Delivery, Support, Structure, Community and 
Outcomes) to align with the EU-DEF. The participants assessed the items based on a Likert
options for each item, from strongly disagree (1) to strongly agree (5). The second part consisted of two open
ended questions regarding (1) the best things about the course and (2) suggested course improvements. The last 
part of the survey consisted of participants’ demographic data: gender, age, level of education, workplace, and 
total years of employment.  
 

2.5.3 Interview Protocol (see Appendix C)
 

Participants who completed the 9-module course were 
place via Zoom conference calls. An interview protocol was designed (see appendix C) to obtain a full 
understanding of participants' experiences with regard to the course’s content, delivery, support, structure, 
community, and outcomes. Nine interviewees (4 females and 5 males) consented to participate in the focus group 
that took place in June 2020. Five participants were employed in academia, three worked part
settings and part time in academia and one worked only in t

nd Education.             Vol. 3, No. 2; February, 2021.      

resources  meaningful 
feedback 

and ensuring 
quality 
standards 

to facilitate 
critical thinking

Delivering 
content for 
varied 
learning 
styles 

 Establishing 
clear 
expectations  

Providing 
motivating 
communication 
and feedback to 
learners 

A mixed methods evaluation was implemented to assess the online course. Using a combination of qualitative and 
quantitative data provided breadth and depth ofunderstanding through corroboration and data convergence during 
the interpretation stage of the study (Creswell, & Clark, 2011; Schoonenboom & Johnson, 2017; Venkatesh et al., 

survey temperature check administered after four modules, a summative 
online survey administered after the completion of all 9-modules, and qualitative focus group interview
conducted one month after the course was completed.  

Following an invitation to participate in the online training course, 35 UM academic staff from 17 departments 
and faculties, plus 2 participants from each of the other four DIG-IT project partnering universities in Cyprus, 

+4X2=43) were admitted. Members of academic staff from the Cyprus, Finland, 
Italy and Slovenia who successfully completed the course would then be invited to first take a train
course and then teach the course in their own countries. This would save time, cost, and redundancy of each 
university creating their own programs. Participants who took part in the data collection provided informed 
consent and all aspect of the Helsinki declaration were adhered to (World Medical Association, 2013).
clearance was attained at all five participating universities.  

data from the temperature check, summative survey open ended questions, and the 
up focus group interviews were analysed and triangulated (Adami & Kiger, 2005) to understand learners' 

perceptions regarding the quality of the course.  

2.5.1 Temperature Check (see Appendix A)  

After four of the nine modules, learners completed an online survey ‘temperature check’ to determine participants 
perceptions of the course to date. 28 learners completed the temperature check survey.   

2.5.2 Summative Evaluation (see Appendix B) 

DEF toolkit was made available and completed by 24 learners in the 9
module course. Each variable within the EU quality standard framework was assessed to identify any 
improvements needed in future iterations of the course. The survey was divided into three sections. The first 
consisted of a total of 57 items divided into six sections (Content, Delivery, Support, Structure, Community and 

DEF. The participants assessed the items based on a Likert
options for each item, from strongly disagree (1) to strongly agree (5). The second part consisted of two open
ended questions regarding (1) the best things about the course and (2) suggested course improvements. The last 

nsisted of participants’ demographic data: gender, age, level of education, workplace, and 

2.5.3 Interview Protocol (see Appendix C) 

module course were invited to a follow-up focus group 
. An interview protocol was designed (see appendix C) to obtain a full 

understanding of participants' experiences with regard to the course’s content, delivery, support, structure, 
Nine interviewees (4 females and 5 males) consented to participate in the focus group 

that took place in June 2020. Five participants were employed in academia, three worked part
settings and part time in academia and one worked only in the clinical setting. Participants’ average age 41.1 years 
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using proper  
assessment 
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Evaluating 
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improve study-
unit 

combination of qualitative and 
and data convergence during 

the interpretation stage of the study (Creswell, & Clark, 2011; Schoonenboom & Johnson, 2017; Venkatesh et al., 
survey temperature check administered after four modules, a summative 

modules, and qualitative focus group interviews 

Following an invitation to participate in the online training course, 35 UM academic staff from 17 departments 
IT project partnering universities in Cyprus, 

+4X2=43) were admitted. Members of academic staff from the Cyprus, Finland, 
Italy and Slovenia who successfully completed the course would then be invited to first take a train-the-trainer 

save time, cost, and redundancy of each 
university creating their own programs. Participants who took part in the data collection provided informed 
consent and all aspect of the Helsinki declaration were adhered to (World Medical Association, 2013). Ethical 

data from the temperature check, summative survey open ended questions, and the 
lated (Adami & Kiger, 2005) to understand learners' 

After four of the nine modules, learners completed an online survey ‘temperature check’ to determine participants 

DEF toolkit was made available and completed by 24 learners in the 9-
module course. Each variable within the EU quality standard framework was assessed to identify any 

rvey was divided into three sections. The first 
consisted of a total of 57 items divided into six sections (Content, Delivery, Support, Structure, Community and 

DEF. The participants assessed the items based on a Likert-type scale with 5 
options for each item, from strongly disagree (1) to strongly agree (5). The second part consisted of two open-
ended questions regarding (1) the best things about the course and (2) suggested course improvements. The last 

nsisted of participants’ demographic data: gender, age, level of education, workplace, and 

up focus group interview that took 
. An interview protocol was designed (see appendix C) to obtain a full 

understanding of participants' experiences with regard to the course’s content, delivery, support, structure, 
Nine interviewees (4 females and 5 males) consented to participate in the focus group 

that took place in June 2020. Five participants were employed in academia, three worked part-time in clinical 
he clinical setting. Participants’ average age 41.1 years 
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and work experience averaged 17 years. Interviews took approximately an hour, were audio recorded and 
transcribed verbatim. 
 

2.6 Data Analysis 
 

The IBM Statistics Package for Social Sciences (SPSS) Version 25 for macOS was used to analyse the data. 
Statistical analysis on the temperature check and the summative survey was performed to report the distribution of 
data by frequency, range, median values, means, and Standard Deviation (SD). Since the data were not normally 
distributed (Kolmogorov-Smirnov test p < .0001), both the non-parametric Kruskal Wallis H test and the Mann-
Whitney U test were used to establish statistically significant differences between the groups. A p-value ≤ 0.05 
was considered significant.  
 

Qualitative data analysis involved searching the transcripts for feedback on the variables from the EU-DEF used 
to guide the design of the course. Qualitative content analysis followed the steps of analytic procedure (Polit & 
Tatano Beck, 2018), data were assigned to the categories and the findings derived and compiled. Direct quotations 
preserved the participants’ voice.  
 

3.Results  
 

This section reports in full all qualitative and quantitative data results from the varied evaluation tools. 
 

3.1 Quantitative Temperature Check 
 

Participants data regarding computer proficiency, frequencies of computer technologies used, and the amount of 
in-service training received to date and descriptive statistics of the temperature check assessment are described in 
Appendix D. 
 

Major data from the Temperature check are: mean = 4.45; SD = 0.392 [95% CI 4.29, 4.60]; p= 0.000. The three 
highest rated items were “The online course is being professionally presented” (mean=4.70), “My questions are 
answered in a timely fashion” (mean=4.70) and “The content is presented in meaningful segments that were built 
on previous information” (mean=4.67). Still high, however, the three lowest rated items were “The learning 
community developed in this course facilitates my learning” (mean=4.04), “I will apply what I learned in this 
course to evaluate online learning in my work situation” (mean=4.11) and “ I feel comfortable in the learning 
community” (mean=4.15) (Appendix D). 
 

Participants who rated themselves as “average” in computer skills, rated the overall scale higher (mean = 4.54; SD 
= 0.405) than other participants who rated themselves as beginners, advanced or experts in computer skills (mean 
= 4.25; SD = 0.225 - mean = 4.40; SD = 0.446 - mean = 4.48; SD = 0.293, as follows), although the results are not 
statistically significant (p > 0.05). It is also possible to deduce the differences between participants regarding the 
frequency of integration of computer technologies used in their teaching/work activities. The higher score was 
achieved by those who use computer technologies frequently in their teaching/work activities (mean = 4.57; SD = 
0.420) compared to those who use them occasionally, almost always and constantly (mean = 4.32; SD = 0.333 - 
mean = 4.54; SD = 0.416 - mean = 4.30; SD = 0.415, as follows).  
 

The results were not statistically significant (p > 0.05) when comparing the total amount of in-service training 
received to date on the use of computer technology in the classroom/at work. However, those who had never 
received in-service training in the use of computer technology rated the scale higher (mean = 4.64; SD = 0.320) 
than other participants (mean = 4.36; SD = 0.396 - mean = 4.36; SD = 0.354 - mean = 4.45, SD = 0508, as follows 
in Appendix D. As only one participant received the in-service training as a one-semester course, the results were 
omitted. 
 

The results also show statistically significant differences (p = .007) between the participants in their overall 
assessment of the 9-module course and the mean value of the assessment of the temperature check survey. 
Participants who rated the 9-Module course as outstanding rated the Temperature Check on average higher than 
those who rated the entire 9-Module course as excellent or very good (mean = 4.73; SD = 0.238 - mean = 4.62; 
SD = 0.340 - mean = 4.10 SD = 0.094). 
 

3.2 Qualitative Temperature Check  
 

The course attendees emphasized the practical application of the course contents for their practice, how well-
structured and systematic the course was, as well as how constructive the feedback was from course facilitators. 
Furthermore, timing and flexibility were mentioned as positive features. The course was an opportunity for some 
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participants to get to know new digital solutions that assist educators in th
encouragement of self-reflection on current practices. Attendees 
large workload, the one-week timeline, and repetition of instructions in both the course, syllabus, Roadmap and
announcements. Some participants suggested the need for more intensive social interaction. Although participants 
were informed that they could turn off messages and notifications, some did
receiving too many messages from other attendees or receiving too many notifications from the course leaders. A 
few participants also suggested they would
 

3.3 Quantitative Summative Survey 
 

The summative survey was completed by 24 course 
participants was 44 years old (SD = ±9.9; range = 24
years (SD = ±11.6; range = 2-35 years). Demographic data of the participants are presented in A
 

Cronbach's alpha coefficient was .983 and showed an excellent internal consistency. Data of the Summative 
Survey are: mean = 4.53; SD = 0.0.539 [95% CI 4.30, 4.76]; 
facilitators were knowledgeable” (mean = 4.83), “The online study units’ course was professionally presented” 
(mean = 4.71), and “The online study units course provided eSamples to increase learner understanding of 
expectations” (mean = 4.70). Again, three lowest rated items, but st
amount of time designated for this online study
units course included (offered) useful and regular feedback from other learners” (4.30), and “The 
recent research” (mean; 4.35) (Appendix E).
 

When comparing the educational level with the subscales and the overall scale, the results show that those 
participants with level 8 of education (PhD) had higher scores in all subscales and the
SD = 0.433; mean = 4.66, SD = 0.378; mean = 4.70, SD = 0.368; mean = 4.56, SD = 0.527; mean = 4.81, SD = 
0.332; mean = 4.71, SD = 0.488; mean = 4.67, SD = 0.382; as follows in Appendix E compared to those with 
level 7 of education (Master level) (mean = 3.96, SD = 0.549; mean = 4.25, SD = 0.669; mean = 4.04, SD = 
0.671; mean = 3.79, SD = 0.919; mean = 3.56, SD = 1.092; mean = 3.97, SD = 0.780; mean = 3.93, SD = 0.760. 
The results are not statistically significant (p >.05), excep
statistically significant differences between groups were found (U = 11.000; p = .030; U = 12.000; p = .020).
 

3.4 Qualitative Summative Survey  
 

When asked to list the best things about the 9
the course, the quality of facilitators and the regular and timely feedback. In response to what could be improved 
in the course, a couple of participants suggested the need for greater interaction amon
less repetition of some course content, more and audio
sequence of the modules (7, 8 and 9).However, participant overall feedback on the course was overwhelmingly 
positive. 
 

3.5 Focus Group Analysis 
 

The findings are presented under the EU
Outcomes.  
 

3.5.1 Content 
 

According to the EU-DEF, content of an effective digital education study
provide all the information learners need to attain the required learning outcomes. Effective content is relevant, 
organized and chunked, supported by relevant resources, and grounded in theory and best practices (Sun
2016). In the focus group interviews, participants reported they enjoyed the content and found it helpful in 
learning how to design, deliver and evaluate online learning experiences. Most participants recognized the content 
would help them improve both online and face

I definitely took a lot of useful tips from it [the course]. I saw a lot of things I could improve in my own 
courses. Nice touches like how to get participants more invo
them motivated. 

Four sub-themes emerged from the data regarding content: 
demanding. Participants acknowledged how helpful it was to have the course learning outcomes
the beginning of each module. “The learning objectives were spot on.” They stated that the content in the course 
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participants to get to know new digital solutions that assist educators in their work. Participants valued the 
reflection on current practices. Attendees indicated the need for course 

week timeline, and repetition of instructions in both the course, syllabus, Roadmap and
announcements. Some participants suggested the need for more intensive social interaction. Although participants 
were informed that they could turn off messages and notifications, some did not do so and reported either 

er attendees or receiving too many notifications from the course leaders. A 
few participants also suggested they would have welcomed additional face-to-face IT support.

The summative survey was completed by 24 course participants at the end of module 9. Average age of 
participants was 44 years old (SD = ±9.9; range = 24-60 years) with an average total employment time of 18.3 

35 years). Demographic data of the participants are presented in A

Cronbach's alpha coefficient was .983 and showed an excellent internal consistency. Data of the Summative 
Survey are: mean = 4.53; SD = 0.0.539 [95% CI 4.30, 4.76]; p = .000. The three highest rated items were “The 

able” (mean = 4.83), “The online study units’ course was professionally presented” 
(mean = 4.71), and “The online study units course provided eSamples to increase learner understanding of 
expectations” (mean = 4.70). Again, three lowest rated items, but still highly rated above the median are “The 
amount of time designated for this online study-units’ course was appropriate” (mean = 4.25), “The online study
units course included (offered) useful and regular feedback from other learners” (4.30), and “The 
recent research” (mean; 4.35) (Appendix E). 

When comparing the educational level with the subscales and the overall scale, the results show that those 
participants with level 8 of education (PhD) had higher scores in all subscales and the overall scale (mean = 4.46, 
SD = 0.433; mean = 4.66, SD = 0.378; mean = 4.70, SD = 0.368; mean = 4.56, SD = 0.527; mean = 4.81, SD = 
0.332; mean = 4.71, SD = 0.488; mean = 4.67, SD = 0.382; as follows in Appendix E compared to those with 

ion (Master level) (mean = 3.96, SD = 0.549; mean = 4.25, SD = 0.669; mean = 4.04, SD = 
0.671; mean = 3.79, SD = 0.919; mean = 3.56, SD = 1.092; mean = 3.97, SD = 0.780; mean = 3.93, SD = 0.760. 
The results are not statistically significant (p >.05), except for the Content and Community subscales, where 
statistically significant differences between groups were found (U = 11.000; p = .030; U = 12.000; p = .020).

When asked to list the best things about the 9-module course, participants most often highlighted the structure of 
the course, the quality of facilitators and the regular and timely feedback. In response to what could be improved 
in the course, a couple of participants suggested the need for greater interaction among the course participants, 
less repetition of some course content, more and audio-visual display of course content

.However, participant overall feedback on the course was overwhelmingly 

The findings are presented under the EU-DEF variables: Content, Delivery, Support, Structure, Community and 

DEF, content of an effective digital education study-unit, course, class, or session should 
provide all the information learners need to attain the required learning outcomes. Effective content is relevant, 
organized and chunked, supported by relevant resources, and grounded in theory and best practices (Sun
2016). In the focus group interviews, participants reported they enjoyed the content and found it helpful in 
learning how to design, deliver and evaluate online learning experiences. Most participants recognized the content 

both online and face-to-face teaching. Participants stated they learned useful tips. 
I definitely took a lot of useful tips from it [the course]. I saw a lot of things I could improve in my own 
courses. Nice touches like how to get participants more involved, how to support them, …and tips to keep 

themes emerged from the data regarding content: learning outcomes, relevance, repetitive
Participants acknowledged how helpful it was to have the course learning outcomes

the beginning of each module. “The learning objectives were spot on.” They stated that the content in the course 
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eir work. Participants valued the 
indicated the need for course improvements: a 

week timeline, and repetition of instructions in both the course, syllabus, Roadmap and 
announcements. Some participants suggested the need for more intensive social interaction. Although participants 

do so and reported either 
er attendees or receiving too many notifications from the course leaders. A 

face IT support. 

participants at the end of module 9. Average age of 
60 years) with an average total employment time of 18.3 

35 years). Demographic data of the participants are presented in Appendix E.   

Cronbach's alpha coefficient was .983 and showed an excellent internal consistency. Data of the Summative 
= .000. The three highest rated items were “The 

able” (mean = 4.83), “The online study units’ course was professionally presented” 
(mean = 4.71), and “The online study units course provided eSamples to increase learner understanding of 

ill highly rated above the median are “The 
units’ course was appropriate” (mean = 4.25), “The online study-

units course included (offered) useful and regular feedback from other learners” (4.30), and “The content included 

When comparing the educational level with the subscales and the overall scale, the results show that those 
overall scale (mean = 4.46, 

SD = 0.433; mean = 4.66, SD = 0.378; mean = 4.70, SD = 0.368; mean = 4.56, SD = 0.527; mean = 4.81, SD = 
0.332; mean = 4.71, SD = 0.488; mean = 4.67, SD = 0.382; as follows in Appendix E compared to those with 

ion (Master level) (mean = 3.96, SD = 0.549; mean = 4.25, SD = 0.669; mean = 4.04, SD = 
0.671; mean = 3.79, SD = 0.919; mean = 3.56, SD = 1.092; mean = 3.97, SD = 0.780; mean = 3.93, SD = 0.760. 

t for the Content and Community subscales, where 
statistically significant differences between groups were found (U = 11.000; p = .030; U = 12.000; p = .020). 

participants most often highlighted the structure of 
the course, the quality of facilitators and the regular and timely feedback. In response to what could be improved 

g the course participants, 
visual display of course content, and changing the 

.However, participant overall feedback on the course was overwhelmingly 

DEF variables: Content, Delivery, Support, Structure, Community and 

unit, course, class, or session should 
provide all the information learners need to attain the required learning outcomes. Effective content is relevant, 
organized and chunked, supported by relevant resources, and grounded in theory and best practices (Sun & Chen, 
2016). In the focus group interviews, participants reported they enjoyed the content and found it helpful in 
learning how to design, deliver and evaluate online learning experiences. Most participants recognized the content 

face teaching. Participants stated they learned useful tips.  
I definitely took a lot of useful tips from it [the course]. I saw a lot of things I could improve in my own 

lved, how to support them, …and tips to keep 

learning outcomes, relevance, repetitive, and 
Participants acknowledged how helpful it was to have the course learning outcomes clearly stated at 

the beginning of each module. “The learning objectives were spot on.” They stated that the content in the course 
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was relevant and addressed their need to develop competence. “I think the course was very well structured and the 
content was based on applicableknowledge.” 
 

Some participants reported they found the course content and instructions were repeated in several places; “… at 
some point it became repetitive and too demanding”. For example, often instructions and information were stated 
in the course syllabus, RoadMap and in announcements. To complicate issues, the course began in February 2020, 
and by March the university was shutting down the physical campus in response to Covid 19 and the need for 
social distancing. “The content felt demanding especially considering that the course clashed with COVID-19 
epidemic which consequently increased workload.” Participating in this demanding course during the pandemic 
was challenging for some learners who suddenly were working from home, often with children who would 
normally be in daycare or school, while scrambling to transfer their face-to-face classes to online delivery so 
students could complete their school year. Despite obstacles, participants reported the 9-module course content 
was practical and learning outcomes very clear. All variables mentioned were scored above 4.30 out of 5 in both 
the temperature check and summative evaluation.  
 

3.5.2 Delivery 
 

The EU-DEF, indicates that delivery of effective digital education is carefully designed using intentionally 
selected technology to ensure the usability and accessibility of the learning platform. Pedagogical strategies 
leverage technology to ensure learning is engaging, interactive, provides opportunities for learner reflection, and 
facilitates teacher, social, and cognitive presence. Several participants stated that learning activities in each 
module built on one another, were practical and meaningful. Learning tasks were relevant and designed to 
facilitate building their own online study-unit. Findings regarding course Delivery emerged into three subthemes: 
RoadMap, eSamples, and Introductory Course. 
 

Participants expressed positive experiences with course delivery, and reported having easy access to the content, 
activities and readings by accessing the RoadMap that navigated them through the course. Using a RoadMap was 
a strategy they intended to transfer to their own online study-units and courses. “Especially how the Roadmap was 
presented, it is something I will use in my future endeavours and in teaching and learning with students.” 
 

Access to previous student’s assignments (eSamples) was appreciated so educators could experience exemplary 
work and understand assignment expectations. eSamples reduced both learners and facilitators time and 
frustration by increasing the quality of participants' first attempt at a task, resulting in fewer if any required 
improvements. “An [eSample] very quickly gives you an objective of where you want to arrive and is time 
efficient. That was super helpful.” 
 

Educators from different disciplines or clinical settings, suggested an introductory course before commencing the 
9-module course would contribute to their self-esteem and confidence. “I don't know if there should be an 
introductory course for those who have never been in online teaching or having more advanced courses for those 
that already had some experience.” 
 

3.5.3 Support 
 

Effective digital education environments require ongoing learner support from tutors: prompt feedback on 
assignments, timely responses to emails and engaging in discussions and questions in interactive forums. After 
course participants learned to navigate and engage in the digital education platform they learned to deliver and 
evaluate online programs. Participants had continuous technical and media support that they reported exceeded 
their expectations. One participant reported: “In one assignment I experienced technical difficulty and 
immediately the team responded and assisted me. I can't really think of anything that I needed that wasn't dealt 
with efficiently and very quickly.” 
 

Learners appreciated the timely, extensive constructive feedback received on assignments, quick responses to 
their questions, and the sensitivity shown to them while working through the pandemic.  

I saw a lot of support and guidance from the course tutors. I was followed step-by-step both by telephone 
and by video call by the person responsible. It was really a type of support that I've never had in other 
courses I've attended. I was always impressed by the caring for participants. 

 

The data from the temperature check and the summative evaluation reinforced the data from the focus group 
interviews regarding support offered during the course. Learners rated the subscale for support at 4.55 out of 5 in 
terms of valuable feedback during the course, learner support strategies, timely detailed feedback and regular 
feedback from other participants. Open-ended question responses suggested a few participants found it annoying 
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to receive so many messages from other participants or the trainer.  There is an option to enable learners to shut 
off notifications. This option was discussed in the 
However, some participants were still unaware of how to turn off notifications 
 

3.5.4 Structure 
 

The EU-DEF highlights that key structural components provide a scaffold to build and deliver digital education. 
Developing and maintaining digital education solutions that are scalable and customisable for immediate and 
future learner needs requires organizational funding and commitment. The structure assisted participants to build 
pedagogical skills in online, classroom and even clinical settings. 
 

Clear statements of ethical and academic guidelines for all assignments ensures fair, consistent, high
standards within the learning environment. Participants felt the course flowed logically however, for some, during 
the pandemic, it was complicated to keep up with activities and
devote to the learning experience.  

It was a very difficult period for all of us and we just caught up with so many changes. There was no lack 
of motivation from my end, there was just no time. So, I would end up having to rush the last assignments 
… and not really getting everything 

 

Data from the temperature check and summative evaluation corroborated the focus group interview data regarding 
structure. Learners rated the subscale at 4.39 out of 5 in terms of experience with clear guidelines and ethical
pedagogical, Internet and privacy experiences. The temperature check, summative survey and focus group 
interview findings confirm the structure of the course was appropriate and well received, especially for those 
working mainly in clinical settings.  
 

3.5.5. Community 
 

Effectively designed online courses, incorporate community
learning environment that is inclusive and safe. Tutors encouraged a culture of commitment to thoughtful 
reflection, open discourse, experimentati
opportunities to interact and receive feedback from colleagues

I don't think there was enough time to interact with our colleagues. There was a lot of learning to be don
by interacting, by engaging in collaboration between the different people from different disciplines. If we 
had more time, this collegiality and collaboration would have been done.

 

Another participant noted that: 
At first, I considered the communication
comment on the workings of others. Without this I don't think there would have been a great interaction. 
However, thanks to the café area and the icebreakers, communication has certainly improved.

 

While most learners seemed to enjoy the convenience and flexibility of asynchronous learning, there were a few 
learners who said they would like to have live sessions. “There was a missing synchronous part where people can 
meet even for fifteen minutes to half an hour every week or two to interact, and if it's different people 
better.” 
Participants appreciated receiving feedback on their work from colleagues: 

The fact that my work was actually read by someone and commented on meant that they had spen
their time on me, giving me constructive feedback. Every comment I received made me feel considered 
and appreciated, as well as respected.

 

Comparing data from the temperature check, summative evaluation, open
interviews, learners appreciated receiving feedback within an inclusive, safe community however they differed in 
the amount of interaction needed and some would have preferred synchronous options. Others suggested creating 
a smaller support group network within the course to increase opportunities for interaction even after the course 
ends. Quantitative data rated the course community with 4.55 out of 5.
 

3.5.6. Outcomes 
 

The EU-DEF framework stipulates that outcomes resulting from effective digital education include increased 
learner knowledge and skills and professional and personal growth. Learner and academic staff satisfaction have a 
positive impact on the organization. Sub
confidence, raised awareness and transfer of knowledge.
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to receive so many messages from other participants or the trainer.  There is an option to enable learners to shut 
off notifications. This option was discussed in the introductory workshop and again in an announcement. 
However, some participants were still unaware of how to turn off notifications – which they found annoying.

DEF highlights that key structural components provide a scaffold to build and deliver digital education. 
Developing and maintaining digital education solutions that are scalable and customisable for immediate and 

zational funding and commitment. The structure assisted participants to build 
pedagogical skills in online, classroom and even clinical settings.  

Clear statements of ethical and academic guidelines for all assignments ensures fair, consistent, high
standards within the learning environment. Participants felt the course flowed logically however, for some, during 
the pandemic, it was complicated to keep up with activities and find time to complete the weekly modules and 

It was a very difficult period for all of us and we just caught up with so many changes. There was no lack 
of motivation from my end, there was just no time. So, I would end up having to rush the last assignments 
… and not really getting everything that I wanted to. 

Data from the temperature check and summative evaluation corroborated the focus group interview data regarding 
structure. Learners rated the subscale at 4.39 out of 5 in terms of experience with clear guidelines and ethical

Internet and privacy experiences. The temperature check, summative survey and focus group 
interview findings confirm the structure of the course was appropriate and well received, especially for those 

Effectively designed online courses, incorporate community-building strategies to establish a collaborative 
learning environment that is inclusive and safe. Tutors encouraged a culture of commitment to thoughtful 
reflection, open discourse, experimentation, risk taking, assessment, and analysis. Participants identified the 
opportunities to interact and receive feedback from colleagues in the surveys. 

I don't think there was enough time to interact with our colleagues. There was a lot of learning to be don
by interacting, by engaging in collaboration between the different people from different disciplines. If we 
had more time, this collegiality and collaboration would have been done. 

At first, I considered the communication forced, given that because of the assignments we had to 
comment on the workings of others. Without this I don't think there would have been a great interaction. 
However, thanks to the café area and the icebreakers, communication has certainly improved.

hile most learners seemed to enjoy the convenience and flexibility of asynchronous learning, there were a few 
learners who said they would like to have live sessions. “There was a missing synchronous part where people can 

alf an hour every week or two to interact, and if it's different people 

Participants appreciated receiving feedback on their work from colleagues:  
The fact that my work was actually read by someone and commented on meant that they had spen
their time on me, giving me constructive feedback. Every comment I received made me feel considered 
and appreciated, as well as respected. 

Comparing data from the temperature check, summative evaluation, open-ended questions, and focus group 
erviews, learners appreciated receiving feedback within an inclusive, safe community however they differed in 

the amount of interaction needed and some would have preferred synchronous options. Others suggested creating 
in the course to increase opportunities for interaction even after the course 

ends. Quantitative data rated the course community with 4.55 out of 5. 

DEF framework stipulates that outcomes resulting from effective digital education include increased 
learner knowledge and skills and professional and personal growth. Learner and academic staff satisfaction have a 

. Sub-themes mentioned by participants in this course also included 
transfer of knowledge. 
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to receive so many messages from other participants or the trainer.  There is an option to enable learners to shut 
introductory workshop and again in an announcement. 

which they found annoying. 

DEF highlights that key structural components provide a scaffold to build and deliver digital education. 
Developing and maintaining digital education solutions that are scalable and customisable for immediate and 

zational funding and commitment. The structure assisted participants to build 

Clear statements of ethical and academic guidelines for all assignments ensures fair, consistent, high-quality 
standards within the learning environment. Participants felt the course flowed logically however, for some, during 

find time to complete the weekly modules and 

It was a very difficult period for all of us and we just caught up with so many changes. There was no lack 
of motivation from my end, there was just no time. So, I would end up having to rush the last assignments 

Data from the temperature check and summative evaluation corroborated the focus group interview data regarding 
structure. Learners rated the subscale at 4.39 out of 5 in terms of experience with clear guidelines and ethical-

Internet and privacy experiences. The temperature check, summative survey and focus group 
interview findings confirm the structure of the course was appropriate and well received, especially for those 

building strategies to establish a collaborative 
learning environment that is inclusive and safe. Tutors encouraged a culture of commitment to thoughtful 

on, risk taking, assessment, and analysis. Participants identified the 

I don't think there was enough time to interact with our colleagues. There was a lot of learning to be done 
by interacting, by engaging in collaboration between the different people from different disciplines. If we 

forced, given that because of the assignments we had to 
comment on the workings of others. Without this I don't think there would have been a great interaction. 
However, thanks to the café area and the icebreakers, communication has certainly improved. 

hile most learners seemed to enjoy the convenience and flexibility of asynchronous learning, there were a few 
learners who said they would like to have live sessions. “There was a missing synchronous part where people can 

alf an hour every week or two to interact, and if it's different people - even 

The fact that my work was actually read by someone and commented on meant that they had spent part of 
their time on me, giving me constructive feedback. Every comment I received made me feel considered 

ended questions, and focus group 
erviews, learners appreciated receiving feedback within an inclusive, safe community however they differed in 

the amount of interaction needed and some would have preferred synchronous options. Others suggested creating 
in the course to increase opportunities for interaction even after the course 

DEF framework stipulates that outcomes resulting from effective digital education include increased 
learner knowledge and skills and professional and personal growth. Learner and academic staff satisfaction have a 

themes mentioned by participants in this course also included 
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Whether or not participants had experience with online teaching, they reported acquiring confidence and new 
knowledge and skills in the course that they could transfer to their practice.  

Personally, this experience has enriched my knowledge on the subject, and I feel much more capable and 
confident in trying to transform face-to-face teachings into online. Professionally, it gave me the 
opportunity to put myself in the place of the students and to try to identify the difficulties that they could 
face in an online course. 

 

Several participants stated that they had already, or fully intended to, transfer the knowledge and skills from the 
course into their own teaching, especially since COVID-19 forced the uptake of digital education at the 
university. Experienced academic staff were motivated to find new approaches to solve tasks and confirmed that 
the course had a positive effect in developing their online teaching competence. “… I was incorporating [online 
tools] myself in this course while doing the different tasks we had to do. I was trying out different tools that I 
would love to use eventually with every class.” 
 

The 9-module course also raised awareness of the potential of digital education: “…The real value will come with 
the partners in this project continuing and teaching this course to others in their university. I will be one.” 
Statistically participants rated the course outcomes 4.54 out of 5. The results indicate that they will apply what 
they learned in the course to design, teach and evaluate online learning.  
 

4. Discussion 
 

In March 2020, when there were globally confirmed cases of COVID-19, more than 1.38 billion learners were 
abruptly impacted (McCarthy, 2020). Eighty percent of learners were barred from their educational institutions as 
physical campuses shut down due to the need for social distancing (Ali, 2020). COVID-19 did for digital 
education what online educators have spent twenty years promoting - convince administrators, quality standards 
committees, funding agencies and academic staff of the merits and need to pioneer new approaches to meet 21st 
century learning needs (Adnan & Anwar, 2020). Supporting academic staff with training to ensure the quality of 
digital education is more essential today than when this project was initiated. It is crucial to scale up training that 
meets and exceeds education and industry learning demands in a complex digital world (Greener & Wakefield, 
2015; Yahaya et al., 2015).  
 

Academic staff who had enrolled in this online course and had to concurrently administer their own courses, were 
challenged. The DIG-IT team conducting this evaluation consider that these conditions influenced the participants 
perceptions of the course.  
 

Although data supported the benefits of this course regarding eLearning design, delivery and evaluation, and 
participants’ intentions to transfer their new knowledge and skills to their personal teaching situation 
(vanOostveen et al., 2019), there remain questions about the delivery of the – module course. Future iterations 
may consider recommending that an existing prerequisite course to help beginners learn to navigate the virtual 
learning environment (Sampson et al., 2018) be taken prior to the 9-module course. Having explicit information 
about how to manage email from the course will be embedded in future courses and the 9-module (9week) 
timeline may be permanently extended to accommodate academic staff’s busy schedules.  
 

Considering current trends to accelerate online educational delivery, the EU-DEF is being promoted to academic 
staff across the 5 project countries: Malta, Finland, Cyprus, Slovenia and Italy. To do this effectively, a three 
module Train-the-Trainer course was designed and delivered in November 2020 for graduates of the 9-module 
course. Graduates from the train-the-trainer course in each of the five participating DIG-IT countries delivered the 
9-module course to academic staff at their university in March 2021. 
 

Strengths and limitations 
 

The DIG-IT online course was created to improve online teaching of academics and provide training solutions for 
EU universities. The development of the toolkit and the evaluation of the DIG-IT course were guided by an EU 
Digital Education Quality Standards Framework developed by the researchers within the project. Despite the 
benefits of sharing our quality standard framework, companion toolkit and 9-module course RoadMap, to scale up 
the implementation of online teaching and guide academic staff wanting to transition to design, delivery and 
evaluate effective eLearning, it must be noted that our results are based on a small number of participating 
academic staff. It also must be noted that the course began with a needs analysis to discover what academic staff 
reported they needed and wanted in continuing education in order to successfully transition from traditional to 
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online teaching making it more likely that they course would be successful. Second, the course used the EU
to guide the design, delivery and evaluation of the course also increasing the likelihood that the course would be 
addressing learner needs. Finally, the  9
iteration. Many issues or problems in the course had alrea
iterations making the need for further improvements less likely.
 

Conclusion 
 

The DIG-IT project started the process of creating online training to increase scalability and assist academic staff 
in 5 EU countries to design, deliver, and evaluate quality eLearning in colleges and universities. Some of the 
success of the course delivery can be attributed to first conducting a needs analysis to identify what learners need 
and want, then creating an EU Digital Education Quality Standards Framework and companion evaluation toolkit 
(EU-DEF) to use as a quality standard to guide the design, delivery and evaluate the 9
education course.The evaluation of this course was conducted during the third 
place from February 2020-May 2020 using qualitative and quantitative, formative, and summative evaluation 
strategies. This assessment provided valuable feedback from participating academic staff so that the DIG
developers can address quality improvement (Organization for Economic Cooperation and Development, 2008). 
 

The positive results from this assessment support the value of sharing this open
framework, companion assessment toolkit, 
of the 9-module course so other educators can save time and resources and benefit from the practical ideas and 
lessons learned from the expertise of international eLearning experts in five co
evaluate the course and the findings elicited from the evaluation presented in this paper, provide the reader with a 
rare opportunity to access current best practices that have the potential to improve the quality and quantity of 
digital education at other institutions, in our unique times with the new reality of changing educational paradigms. 
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CONTENT 

“I definitely took a lot of useful tips from it [the course]. I saw a lot of things I could 
improve in my own courses. Nice touches like how to get participants more involved, how 
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Learning 
Outcomes 
 
 
 
 
Relevance 
 
 
 
Repetitiveness 
 
 
Demandingness 

to support them, …and tips to keep them motivated”
 “The learning objectives were spot on. So that is a definite
 “It was an interesting course. I already have a background in teaching online, so I 
have several courses that I've been teaching for a few years online. But I definitely took 
a lot of useful tips from it […].”
 “I think the course was very we
applicableknowledge
 “The main content, the fundamental ones to transform a traditional course into an 
online one, have been widely reported and described.”
 “For me it's not the content itself because if I rated 
five, I would give it a four because the content was very well structured, very well 
written, but at some point it became repetitive and too demanding. I spent almost half 
of my time in each module just reading and understand
 “…perhaps the same content repeated in different places.”
 “…there was some repetition between the roadmap and what was on the VLE 
(virtual learning environment).”
 “The content felt demanding especially considering that the course clashed 
COVID-19 epidemic which consequently increased workload.”
 “I think the course was well done, well structured, but it was quite demanding. 
Also, the period was not very good with this coronavirus because we had a lot of work 
at the university at that t

DELIVERY 
 
RoadMap 
 
 
 
 
 
eSamples 
 
 
 
Introductory 
Course 

  
 “guided them through the course.”
 “I also liked the Roadmap. The fact that at the first meeting we had the Roadmap 
and also all the way through. It's very important.”
 “Especially how the 
future endeavours and in teaching and learning with students.”
 “[…]the Roadmap, looking at the examples and thereafter, I knew what I was 
learning.” 
 “One other thing is about the eSamples from previou
quickly gives you an objective of where you want to arrive and is time efficient. That 
was super helpful.”
 “I liked the eSamples because in a short time I understood what was required.”
 “It was quite challenging. The fact that I wa
already in the course were quite experienced. I don't know if the level was good for 
them or for me. I don't know if there should be an introductory course for those who 
have never been in online teaching or having more ad
already had some experience”.
 “The only thing that comes to my mind is maybe to give a small space at the 
beginning of the course on how to use the platform, on how to move inside the 
platform itself, perhaps a live video tut
themselves having to use such platforms to learn how to design and deliver an online 
course without knowing how to actually get started. This is a part of the content that 
was not covered”.

SUPPORT 
 
Constructive and 
Timely Feedback 
 
 
 

  
 “There was a lot of support during COVID. This was one of the most positive 
things. I think this was one of the strongest points, probably.”
 “I’ve got some very good feedback, very constructive as well”.
 “The course instructor spent a lot of time and effort in the first couple of weeks 
giving feedback to everybody 
times, when I reached out for further clarifications or information that I needed, I wa
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to support them, …and tips to keep them motivated” 
“The learning objectives were spot on. So that is a definite plus for me.”
“It was an interesting course. I already have a background in teaching online, so I 

have several courses that I've been teaching for a few years online. But I definitely took 
a lot of useful tips from it […].” 

“I think the course was very well structured and the content was based on 
applicableknowledge.” 

“The main content, the fundamental ones to transform a traditional course into an 
online one, have been widely reported and described.” 

“For me it's not the content itself because if I rated content on a scale from one to 
five, I would give it a four because the content was very well structured, very well 
written, but at some point it became repetitive and too demanding. I spent almost half 
of my time in each module just reading and understanding the content.”

“…perhaps the same content repeated in different places.” 
“…there was some repetition between the roadmap and what was on the VLE 

(virtual learning environment).” 
“The content felt demanding especially considering that the course clashed 

19 epidemic which consequently increased workload.” 
“I think the course was well done, well structured, but it was quite demanding. 

Also, the period was not very good with this coronavirus because we had a lot of work 
at the university at that time.”  

“guided them through the course.” 
“I also liked the Roadmap. The fact that at the first meeting we had the Roadmap 

and also all the way through. It's very important.” 
“Especially how the Roadmap was presented, it is something I will use in my 

future endeavours and in teaching and learning with students.” 
“[…]the Roadmap, looking at the examples and thereafter, I knew what I was 

“One other thing is about the eSamples from previous years. An example very 
quickly gives you an objective of where you want to arrive and is time efficient. That 
was super helpful.” 

I liked the eSamples because in a short time I understood what was required.”
“It was quite challenging. The fact that I was new to all this and most people 

already in the course were quite experienced. I don't know if the level was good for 
them or for me. I don't know if there should be an introductory course for those who 
have never been in online teaching or having more advanced courses for those that 
already had some experience”.  

“The only thing that comes to my mind is maybe to give a small space at the 
beginning of the course on how to use the platform, on how to move inside the 
platform itself, perhaps a live video tutorial or something like that, because many find 
themselves having to use such platforms to learn how to design and deliver an online 
course without knowing how to actually get started. This is a part of the content that 
was not covered”. 

“There was a lot of support during COVID. This was one of the most positive 
things. I think this was one of the strongest points, probably.” 

“I’ve got some very good feedback, very constructive as well”.
“The course instructor spent a lot of time and effort in the first couple of weeks 

giving feedback to everybody - personal feedback. There was good support, and several 
times, when I reached out for further clarifications or information that I needed, I wa
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plus for me.” 
“It was an interesting course. I already have a background in teaching online, so I 

have several courses that I've been teaching for a few years online. But I definitely took 

ll structured and the content was based on 

“The main content, the fundamental ones to transform a traditional course into an 

content on a scale from one to 
five, I would give it a four because the content was very well structured, very well 
written, but at some point it became repetitive and too demanding. I spent almost half 

ing the content.” 

“…there was some repetition between the roadmap and what was on the VLE 

“The content felt demanding especially considering that the course clashed with 

“I think the course was well done, well structured, but it was quite demanding. 
Also, the period was not very good with this coronavirus because we had a lot of work 

“I also liked the Roadmap. The fact that at the first meeting we had the Roadmap 

Roadmap was presented, it is something I will use in my 

“[…]the Roadmap, looking at the examples and thereafter, I knew what I was 

s years. An example very 
quickly gives you an objective of where you want to arrive and is time efficient. That 

I liked the eSamples because in a short time I understood what was required.” 
s new to all this and most people 

already in the course were quite experienced. I don't know if the level was good for 
them or for me. I don't know if there should be an introductory course for those who 

vanced courses for those that 

“The only thing that comes to my mind is maybe to give a small space at the 
beginning of the course on how to use the platform, on how to move inside the 

orial or something like that, because many find 
themselves having to use such platforms to learn how to design and deliver an online 
course without knowing how to actually get started. This is a part of the content that 

“There was a lot of support during COVID. This was one of the most positive 

“I’ve got some very good feedback, very constructive as well”.  
“The course instructor spent a lot of time and effort in the first couple of weeks 

personal feedback. There was good support, and several 
times, when I reached out for further clarifications or information that I needed, I was 
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Caring 

answered very promptly and with good direction”. 
 “In one assignment I experienced technical difficulty and immediately the team 
responded and assisted me. I can't really think of anything that I needed and wasn't 
dealt with efficiently and very quickly.” 
 “I saw a lot of support and guidance from the course tutors. I was followed step-by-
step both by telephone and by video call by the person responsible. It was really a type 
of support that I've never had in other courses I've attended. I was always impressed by 
the caring for participants”. 
 “Obviously at the beginning, she spent a lot of time and effort in the first couple of 
weeks giving feedback to everybody. Personal feedback, shall I say. Which all of us 
know having experienced this from the teacher's side, it's a lot of effort and work. So, 
obviously, she wanted to put us in the right direction”. 
 “Personally, I have never experienced difficulties asking for support But I can say 
that from what I was able to observe with my colleagues on the platform, I saw a lot of 
support and guidance from the course tutors.” 

STRUCTURE 
 
Re-structuring 
Modules 
 
 
 
 
 
 
Developing 
Pedagogical Skills 
 
 
 
 
 
 
Time 

 
 “In the first two or three modules that were easy for me, it was well structured and 
logical.” 
 “I've never done online learning, but the material was too much. I felt lost in it”. 
 “I kind of noticed that in the beginning, I could really follow up and finish tasks on 
time, but as time went by, it was more difficult to keep up with what you were 
supposed to do. It was even more difficult to keep up with who was posting on time, 
who was not, who you should reply to and all my new replies to write”. 
 “The design of the course met my needs so much that I even discovered new ones 
that I didn't know and tackled those too. Every need I had was fully met. Especially the 
pedagogical background that I found was missing in me for some parts. In that special 
case the course met my needs fully”. 
  “I am not a teacher. I am a nurse doing some teaching. I didn't receive some 
pedagogical background on how to teach, so the course enriched me a lot. It's not only 
to give students some material and say ‘now go and learn’. So, I'm very satisfied with 
the course”.  
 “Time is always an issue. For example, I didn't really exploit all the knowledge that 
I gained. I picked up a few things in my quick time and then devoted them to this 
course to complete the assignments. But there's a lot of useful material on there. And I 
told myself - OK, just download everything now and go back in the summer and revisit 
it - There are a lot of useful things and I only got what stood out for me based on my 
experience. I just grabbed two, three or four things but I'm sure there's more in there 
that I could have learned”. 
 “It was a very difficult period for all of us and we just caught up with so many 
changes. There was no lack of motivation from my end, there was just no time. So, I 
would end up having to rush the last assignments, doing them, fastening them and not 
really getting everything that I wanted to”. 
 “You will never find the appropriate time because we are busy the whole year, 
practically. But I agree that maybe they can just extend the period from one homework 
to another.” 

COMMUNITY 
 
Opportunities to 
Interact 
 
 

 
 “I don't think there was enough time to interact with our colleagues. There was a 
lot of learning to be done by interacting, by engaging in collaboration between the 
different people from different disciplines. If we had more time, this collegiality and 
collaboration would have been done”. 
 “We didn't talk much during the live session. We talked about doing a recording 
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Feedback from 
Colleagues 

session, which is great and has value. I find that a lot less useful than having a live 
session. It's completely different in real life. My r
different options that can be done online and the pluses and minuses of each”.
 “Thanks to the café area and the icebreakers, communication has certainly 
improved, even if few of them participated.”
 “The opportunity that 
very much appreciated and respected.”
 “The fact that my work was actually read by someone and commented on meant 
that they had spent part of their time on me, giving me constructive feedback. Every 
comment I received made me feel considered and appreciated, as well as respected”.
 “At first, I considered the communication forced, given that because of the 
assignments we had to comment on the workings of others. Without this I don't think 
there would hav
icebreakers, communication has certainly improved”.
 “We are a small group of three or four from the same faculty. We knew each other 
very well and there was a lot of communication. Probab
separate WhatsApp group, separate from the rest.”
 “I think there was a missing synchronous part where people can meet even from 
fifteen minutes to half an hour during the week or every two weeks and they can 
actually interact, and

 
OUTCOMES 
 
Knowledge and 
Skills 
 
 
 
 
 
 
 
 
 
 
Confidence 
 
 
 
 
 
 
Raised Awareness 
 
 
 
 
 
 
 
Transfer of 

“It [the nine module course] met my needs so much that I even discovered new ones that I 
didn't know and tackled those too. Every need I had was fully met.”

 “I have been teaching for 35 years and I was looking for something to learn and, in 
this course, you actually learn. […] Never stop learning.”
 “Personally, this experience has enriched my knowledge on t
much more capable and confident in trying to transform face
online. Professionally, it gave me the opportunity to put myself in the place of the 
students and to try to identify the difficulties that they could 
 “I did learn especially about the theoretical aspects of designing and teaching more 
than anything. I've done online learning courses before, but they focused more on what 
kind of applications you can use, this one instead was mo
design of the study
 “Of course, it [the course] did change me. Because we always try to be better 
pedagogical teachers and this is another way to teach.”
 “I always rooted for online learning, to b
this gave me more confidence in what I was doing. I've learned some things and I've 
improved in something’s. I've also perfected certain aspects such as an introductory 
message. I know now what to include in them.
confidence”. 
 “Even though [the course] increased the workload of participants, it came at the 
right time – 
awareness about the importance and significance
participants.”
 “People who are not very used to this kind of teaching, like me. One can certainly 
gain knowledge on how to use this technology, how to incorporate it in everyday 
practice and also in this situation of COVID I thi
technology is very useful. We can also use it [online teaching] also in normal 
conditions”. 
 “There were definitely things that I will take professionally and put in my course 
that I found useful. I'm sure there are more things
to time. The real value will come with the partners in this project continuing and 
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session, which is great and has value. I find that a lot less useful than having a live 
session. It's completely different in real life. My recommendation is to insert lists of 
different options that can be done online and the pluses and minuses of each”.

“Thanks to the café area and the icebreakers, communication has certainly 
improved, even if few of them participated.” 

“The opportunity that a fellow colleague read your work and gave feedback was 
very much appreciated and respected.” 

“The fact that my work was actually read by someone and commented on meant 
that they had spent part of their time on me, giving me constructive feedback. Every 

mment I received made me feel considered and appreciated, as well as respected”.
“At first, I considered the communication forced, given that because of the 

assignments we had to comment on the workings of others. Without this I don't think 
there would have been a great interaction. However, thanks to the café area and the 
icebreakers, communication has certainly improved”. 

“We are a small group of three or four from the same faculty. We knew each other 
very well and there was a lot of communication. Probably like students do, on a 
separate WhatsApp group, separate from the rest.” 

“I think there was a missing synchronous part where people can meet even from 
fifteen minutes to half an hour during the week or every two weeks and they can 
actually interact, and if it's different people, it's even better”. 

“It [the nine module course] met my needs so much that I even discovered new ones that I 
tackled those too. Every need I had was fully met.”  

“I have been teaching for 35 years and I was looking for something to learn and, in 
this course, you actually learn. […] Never stop learning.” 

“Personally, this experience has enriched my knowledge on t
much more capable and confident in trying to transform face-
online. Professionally, it gave me the opportunity to put myself in the place of the 
students and to try to identify the difficulties that they could face in an online course”.

“I did learn especially about the theoretical aspects of designing and teaching more 
than anything. I've done online learning courses before, but they focused more on what 
kind of applications you can use, this one instead was more focused on the actual 
design of the study-unit as the name implies itself”. 

“Of course, it [the course] did change me. Because we always try to be better 
pedagogical teachers and this is another way to teach.”  

“I always rooted for online learning, to be honest, especially blended learning. And 
this gave me more confidence in what I was doing. I've learned some things and I've 
improved in something’s. I've also perfected certain aspects such as an introductory 
message. I know now what to include in them. So, it [the course] gave me that 

 
“Even though [the course] increased the workload of participants, it came at the 

 the time when online learning became a new reality. This raised the 
awareness about the importance and significance of the course among course 
participants.” 

“People who are not very used to this kind of teaching, like me. One can certainly 
gain knowledge on how to use this technology, how to incorporate it in everyday 
practice and also in this situation of COVID I think we all can agree that some 
technology is very useful. We can also use it [online teaching] also in normal 

 
“There were definitely things that I will take professionally and put in my course 

that I found useful. I'm sure there are more things I just haven't read or covered yet due 
to time. The real value will come with the partners in this project continuing and 
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session, which is great and has value. I find that a lot less useful than having a live 
ecommendation is to insert lists of 

different options that can be done online and the pluses and minuses of each”. 
“Thanks to the café area and the icebreakers, communication has certainly 

a fellow colleague read your work and gave feedback was 

“The fact that my work was actually read by someone and commented on meant 
that they had spent part of their time on me, giving me constructive feedback. Every 
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“At first, I considered the communication forced, given that because of the 
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“Personally, this experience has enriched my knowledge on the subject, and I feel 
-to-face teachings into 

online. Professionally, it gave me the opportunity to put myself in the place of the 
face in an online course”. 

“I did learn especially about the theoretical aspects of designing and teaching more 
than anything. I've done online learning courses before, but they focused more on what 

re focused on the actual 

“Of course, it [the course] did change me. Because we always try to be better 

e honest, especially blended learning. And 
this gave me more confidence in what I was doing. I've learned some things and I've 
improved in something’s. I've also perfected certain aspects such as an introductory 

So, it [the course] gave me that 

“Even though [the course] increased the workload of participants, it came at the 
the time when online learning became a new reality. This raised the 

of the course among course 

“People who are not very used to this kind of teaching, like me. One can certainly 
gain knowledge on how to use this technology, how to incorporate it in everyday 

nk we all can agree that some 
technology is very useful. We can also use it [online teaching] also in normal 

“There were definitely things that I will take professionally and put in my course 
I just haven't read or covered yet due 

to time. The real value will come with the partners in this project continuing and 
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Knowledge teaching this course to others in their university. I will be one.” 
 “During COVID…I was doing some lectures with academics telling them how to 
use stuff like Zoom, and the VLE (Virtual Learning Environment). Being the head of 
the department, […] I insisted that everybody had to go online and use eLearning”. 
 “I would like to add, and not just because of the coronavirus, some academics have 
been pushed into it [teaching online]. I've been doing online learning for some time. So, 
it wasn't at all that transitional. …It would be nice if all educators were given this kind 
of training.” 
 “Additionally, I felt the need to use a lot of applications which are freely available 
online to teach. It could be anything. So, I was incorporating them myself in this course 
while doing the different tasks we had to do. I was trying out different tools that I 
would love to use eventually with every class”. 

 
Appendix A: Temperature Check Formative Evaluation Survey 
 

Online course evaluation: Temperature check 
 Please take five minutes to provide us with feedback on the Designing, Delivering, and Evaluating Online Study 
Units course so far. Your participation in this assessment is completely anonymous.  
Thank you. 
 Q1 - Which of the following best describes your level of computer proficiency: 
☐ Unfamiliar - I have no experience with computer technologies. 
☐ Newcomer - I have attempted to use computer technologies, but still require help on a regular basis. 
☐ Beginner - I am able to perform basic functions in a limited number of computer applications. 
☐ Average - I demonstrate a general competency in a number of computer applications. 
☐ Advanced - I have the ability to competently use a broad spectrum of computer technologies. 
☐ Expert – I am extremely proficient in using a wide variety of computer technologies. 
Q2 - Please indicate how often you integrate computer technologies in your teaching/working activities(e.g. 
use the VLE to post my course readings and discussion groups, I have taught online, ...): 
☐ Not at all 
☐ Rarely 
☐ Occasionally 
☐ Frequently 
☐ Almost Always  
☐ All the Time 
Q3 - Total amount of in-service training you have received to date on using computer technology in the 
classroom/your work: 
 ☐ None 
☐ A full day or less 
☐ More than a full day and less than a one-semester course 
☐ A one-semester course 
☐ More than a one-semester course 
 

 Q4 - Please, assess the following statements:  
1- Strongly disagree 2- Disagree 3- Neutral  4-Agree 5- Strongly agree 

 

Statements 1 2 3 4 5 

I am enjoying the course.      
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The course aligns with my learning expectations.

The learning outcomes expected each week are clear.

The content presented is practical. 

I will use the content in this course to improve my teaching.

The resource materials are helpful and relevant (RoadMap, eDocs, eSamples, reading materials).

The learning activities are practical. 

The learning activities will help me feel more confident designing online sessions in the future.

The learning activities will help me feel more comfortable teaching online in the future.

I feel supported while learning in this course.

The online course is professionally presented.

The online course is organised and presents meaningful segments built on previous information.

I understand what I am expected to read, do and discuss each week.

My questions are answered in a timely fashion.

I attain valuable feedback on my learning tasks.

I feel comfortable in the learning community.

The learning community developed in this course facilitates my learning.

I will apply what I learn in this course to 

I will apply what I learn in this course to teach online learning in my work situation.

I will apply what I learn in this course to evaluate online learning in my work situation.

This course has given me knowledge and skills to improve both my face to face and online 
teaching. 

The knowledge and skills I am learning in this course will help me better serve my students.
 

Q5 - What is working for you in this course?
Q6 - What could be improved in this course?
Q7 - Please, assess the online course: 
 

Your overall 
rating for this 
Online Study 
Units so far: 

Unacceptable 
☐ 

Needs work
☐ 
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The course aligns with my learning expectations. 

The learning outcomes expected each week are clear. 

I will use the content in this course to improve my teaching. 

The resource materials are helpful and relevant (RoadMap, eDocs, eSamples, reading materials).

learning activities will help me feel more confident designing online sessions in the future.

The learning activities will help me feel more comfortable teaching online in the future. 

I feel supported while learning in this course. 

online course is professionally presented. 

The online course is organised and presents meaningful segments built on previous information.

I understand what I am expected to read, do and discuss each week. 

timely fashion. 

I attain valuable feedback on my learning tasks. 

I feel comfortable in the learning community. 

The learning community developed in this course facilitates my learning. 

I will apply what I learn in this course to design online learning in my work situation. 

I will apply what I learn in this course to teach online learning in my work situation. 

I will apply what I learn in this course to evaluate online learning in my work situation. 

has given me knowledge and skills to improve both my face to face and online 

The knowledge and skills I am learning in this course will help me better serve my students.

What is working for you in this course?  
be improved in this course? 

 

Needs work Fair 
☐ 

Good 
☐ 

Very good 
☐ 

Excellent 
☐ 

Outstanding
☐ 
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The resource materials are helpful and relevant (RoadMap, eDocs, eSamples, reading materials).      

     

learning activities will help me feel more confident designing online sessions in the future.      

     

     

     

The online course is organised and presents meaningful segments built on previous information.      

     

     

     

     

     

     

     

     

has given me knowledge and skills to improve both my face to face and online      

The knowledge and skills I am learning in this course will help me better serve my students.      

Outstanding 
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Appendix B: Summative Evaluation Survey 
 Summative questionnaire 

1- Strongly disagree 2- Disagree 3- Neutral  4-Agree 5- Strongly agree 
 

Statements 

Content  1 2 3 4 5 

The content was well organized.      

The content was appropriate for my knowledge level.      

The content included readings that were relevant.       

The content included teaching of skills necessary for implementing online learning.       

The content included an appropriate number of learning activities.       

 The content included strong links between theory and practice.       

The content included current best practices.       

The content included recent research.       

The amount of time designated for this online study units’ course was appropriate.       

The online study units’ course was aligned with the learning outcomes.       

The online study units’ course was relevant and authentic.      

The online study units’ course was professionally presented.       

The online study units’ course was organized in meaningful segments that are built on previous 
information.  

     

Delivery  1 2 3 4 5 

The online study units course included (offered) opportunities for engaging in activities.      

The online study units course included (offered) collaborative learning opportunities.      

The online study units course included (offered) regular feedback on assignment and tasks.      

The resource materials were helpful and relevant (Instructional materials, Read It!, Apply It!, 
Discuss It!, etc.).  

     

The practical activities helped me understand the online study units course content.       

The facilitators were knowledgeable.      

In the learning experience there were opportunities for self-evaluation.      

Information on the digital education site was kept up to date, with no dead ends or stale links.      
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 I felt that the facilitators were ‘present’ and responsive in the online environment (reading and 
responding to posts and questions). 

Support  

The online study units course provided strategies to support learners in online sessions.

The online study units course provided timely detailed feedback on assignments.

The online study units course provided timely responses to questions.

The online study units course provided eSamples to increase learner understanding of 
expectations. 

The online study units course included (offered) useful and regular feedback from the 
facilitators. 

The online study units course included (offered) useful and regular feedback from other learners.

Structure  

The online study units’ course used suitable technological applications.

The learning experience respected my experience.

The learning experience respected my current knowledge.

The learning experience considers my learning needs.

The learning experience kept my interest.

The learning experience presented clear policies.

The learning experience incorporated institutional supports (IT department, library, registration).

The learning experience facilitated scalability of
course). 

The learning experience adhered to ethical pedagogical, internet and privacy responsibilities.

The learning experience utilised an accessible free learning platform.

The learning experience implemented quality standards suitable for university continuing 
education (ETS). 

Community  

In the online study units’ course, the learning facilitators were partners in the learning 
experience. 

In the online study units’ course, my opinions were considered.

In the online study units’ course, learners were respected.
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I felt that the facilitators were ‘present’ and responsive in the online environment (reading and 

The online study units course provided strategies to support learners in online sessions. 

The online study units course provided timely detailed feedback on assignments. 

The online study units course provided timely responses to questions. 

The online study units course provided eSamples to increase learner understanding of 

The online study units course included (offered) useful and regular feedback from the 

The online study units course included (offered) useful and regular feedback from other learners.

online study units’ course used suitable technological applications. 

The learning experience respected my experience. 

The learning experience respected my current knowledge. 

The learning experience considers my learning needs. 

learning experience kept my interest. 

The learning experience presented clear policies. 

The learning experience incorporated institutional supports (IT department, library, registration).

The learning experience facilitated scalability of the resource (reuse resources, aspects of the 

The learning experience adhered to ethical pedagogical, internet and privacy responsibilities.

The learning experience utilised an accessible free learning platform. 

experience implemented quality standards suitable for university continuing 

In the online study units’ course, the learning facilitators were partners in the learning 

course, my opinions were considered. 

In the online study units’ course, learners were respected. 
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I felt that the facilitators were ‘present’ and responsive in the online environment (reading and      

1 2 3 4 5 

     

     

     

The online study units course provided eSamples to increase learner understanding of      

The online study units course included (offered) useful and regular feedback from the      

The online study units course included (offered) useful and regular feedback from other learners.      

1 2 3 4 5 

     

     

     

     

     

     

The learning experience incorporated institutional supports (IT department, library, registration).      

the resource (reuse resources, aspects of the      

The learning experience adhered to ethical pedagogical, internet and privacy responsibilities.      

     

experience implemented quality standards suitable for university continuing      

1 2 3 4 5 

In the online study units’ course, the learning facilitators were partners in the learning      
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In the online study units’ course, learners respected each other.      

In the online study units’ course, the facilitators were empathetic to my needs.      

The learning community was inclusive and safe.      

Facilitators created an online community built through respect, listening and responding to 
feedback, as learners found their own role as part of the greater team. 

     

Learning occurred through discussion, reflection, collaboration and by taking initiative and 
responsibility to listen, question, and think critically within the community of fellow learners. 

     

Outcomes  1 2 3 4 5 

I will apply what I learned in this course to design online learning in my work situation.       

I will apply what I learned in this course to teach online learning in my work situation.      

I will apply what I learned in this course to evaluate online learning in my work situation.      

This course has given me knowledge and skills to improve both my face to face and online 
teaching. 

     

The knowledge and skills I attained in this course will help me better serve my students.       

As a result of my participation in the 9-module course, I am able to write the learning outcomes 
for the specific online session. 

     

As a result of my participation in the 9-module course, I am able to organise content for an 
effective online learning session.  

     

As a result of my participation in the 9-module course, I am able to create learning activities to 
effectively deliver online content and engage the learner. 

     

As a result of my participation in the 9-module course, I am able to set up a discussion forum to 
facilitate learning and reflection. 

     

As a result of my participation in the 9-module course, I am able to design assignments to 
effectively evaluate learners in an online environment. 

     

  
 
 
 
a.       The best things about this 9-module course were: 
___________________________________________________________________________________________
___________________________________________________________________________________________
___________________________________________ 
  

b.     The 9-module course could be improved by: 
___________________________________________________________________________________________
___________________________________________________________________________________________
__________________________________________ 
 Demographics and other participant characteristics 
1. Gender: 
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a.    Male 
b.   Female 
c.    Other 

2. Age (in years): ______________________________________________________ years.
 3. Level of education: 

a.       Associate degree - Short cycle 
b.      1 First Bologna cycle - Bachelor's level (level 6)
c.       2 Second Bologna cycle - Master's level (level 7)
d.      3 Third Bologna cycle – PhD (level 8)
e.    Other (please specify): ________________________________________________.

4. Occupation (e.g. registered nurse, etc.): _______________________________________.
 5. Workplace: 

a.    Clinical setting 
b.   Academic setting 
c.    Research centre 
d.   Other (please specify): _________________________________________________. 

6. Total years of employment: __________
 
Appendix C: Interview protocol 
FOCUS GROUP TOPIC GUIDE 
“EVALUATION OF PROFESSIONAL DEVELOPMENT COURSE DESIGNING, DELIVERING AND 
EVALUATING ONLINE STUDY-UNITS”

INTRODUCTION Before starting the focus group, all participants must sign the 
(Appendix 1) and complete a brief demographics data questionnaire (Appendix 2). Make 
sure you have turned on the sound recorder before recording.
Thank you for agreeing to participate in this focus group. The interview is expected to 
approximately one hour. Everything we talk about will be kept confidential and your 
identity will not be disclosed to anyone at any time. We ask you to respect the privacy of 
other participants in the group and keep the information shared today confid
We want to gain insight into your experience participating in the 9 modules Designing, 
Delivering, and Evaluation Online Study Units course. The information you provide will be 
used to help us improve the course in future iterations.
I would like you introduce yourself, by stating your first name, field of work and the 
number of years you have been teaching.

BEGINNING Let’s start with you

MIDDLE 
 
 
 
 
 
 
 
 
 
 
 
 
 

Follow the set of main questions. Feel free to use additional questions, however, avoid 
leading questions!
As a participant in an online 
course …. 
CONTENT/DELIVERY

1.    How would you evaluate your 
2.    Do you feel that the content in the 9 modules addressed the learning 
objectives stated at the beginning of each module?
3.    
elaborate?
4.     
have been included? Can you give an example?
5.    Did the modules present information that was new to you?

SUPPORT 

nd Education.             Vol. 3, No. 2; February, 2021.      

2. Age (in years): ______________________________________________________ years.

Short cycle – (level 5) 
Bachelor's level (level 6) 

Master's level (level 7) 
PhD (level 8) 

Other (please specify): ________________________________________________.
gistered nurse, etc.): _______________________________________.

Other (please specify): _________________________________________________. 
ment: __________ 

“EVALUATION OF PROFESSIONAL DEVELOPMENT COURSE DESIGNING, DELIVERING AND 
UNITS” 

Before starting the focus group, all participants must sign the informed consent form 
(Appendix 1) and complete a brief demographics data questionnaire (Appendix 2). Make 
sure you have turned on the sound recorder before recording. 
Thank you for agreeing to participate in this focus group. The interview is expected to 
approximately one hour. Everything we talk about will be kept confidential and your 
identity will not be disclosed to anyone at any time. We ask you to respect the privacy of 
other participants in the group and keep the information shared today confid
We want to gain insight into your experience participating in the 9 modules Designing, 
Delivering, and Evaluation Online Study Units course. The information you provide will be 
used to help us improve the course in future iterations. 

ou introduce yourself, by stating your first name, field of work and the 
number of years you have been teaching. 

Let’s start with you ... point to the person who will start first. 

Follow the set of main questions. Feel free to use additional questions, however, avoid 
leading questions! 
As a participant in an online Designing, Delivering and evaluating online study units’ 

CONTENT/DELIVERY 
How would you evaluate your experience in the course?
Do you feel that the content in the 9 modules addressed the learning 

objectives stated at the beginning of each module?  
    How would you rate the content of the online course? Can you 

elaborate?  
   Was there content that was not covered in the course you think should 

have been included? Can you give an example? 
Did the modules present information that was new to you?

 www.ijspe.com 

2. Age (in years): ______________________________________________________ years. 

Other (please specify): ________________________________________________. 
gistered nurse, etc.): _______________________________________. 

Other (please specify): _________________________________________________.       

“EVALUATION OF PROFESSIONAL DEVELOPMENT COURSE DESIGNING, DELIVERING AND 

informed consent form 
(Appendix 1) and complete a brief demographics data questionnaire (Appendix 2). Make 

Thank you for agreeing to participate in this focus group. The interview is expected to last 
approximately one hour. Everything we talk about will be kept confidential and your 
identity will not be disclosed to anyone at any time. We ask you to respect the privacy of 
other participants in the group and keep the information shared today confidential. 
We want to gain insight into your experience participating in the 9 modules Designing, 
Delivering, and Evaluation Online Study Units course. The information you provide will be 

ou introduce yourself, by stating your first name, field of work and the 

Follow the set of main questions. Feel free to use additional questions, however, avoid 

Designing, Delivering and evaluating online study units’ 

experience in the course?  
Do you feel that the content in the 9 modules addressed the learning 

How would you rate the content of the online course? Can you 

ontent that was not covered in the course you think should 

Did the modules present information that was new to you?   
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CONCLUSION 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
CONCLUSION 

1. Did you feel supported in this course with regard to – getting access to the 
course, navigating the course, troubleshooting etc.? 
2. Were the facilitators in the course supportive? 
3. Was feedback constructive and timely? Can you elaborate? 

STRUCTURE 
1. Do you feel that the course addressed your learning needs? 
2. Do you feel the modules within the course kept you interested and 
motivated to continue in the course? Do you recall a specific incidence? 

COMMUNITY 
1. How would you describe your interaction with other participants in the 
course?  
2. Did you feel respected by fellow colleagues and facilitators? Can you share 
an experience related to this? 
 

OUTCOMES 
1. What were the best aspects of the course? 
2. How would you suggest improving in the course – modules in the future? 
3. How has this experience affected you personally and professionally? Can 
you elaborate? 
4. Have you changed your understanding of “digital education” as a result of 
taking the course? How? 
5. Did you already have an opportunity to apply what you learned in practice? 
Can you provide an example? 
6. Have you shared what you have learned with your colleagues/classmates? 
If so what? 
7. Has your participation in these courses made you feel more empowered to 
use digital technologies in teaching? 
8. Have you already made or are you planning to make any changes to your 
teaching practice because of your participation in the courses? If Yes, 
what/why/how. 
9. Can you estimate approximately how many hours you spent each week on 
this course? Approximately how many in total?  
10. How did COVID-19 affect your learning experience in this course? 
11. Would you like to add anything or comment or pass information to the 
designers and facilitators? 
12. Would you be interested in taking part in a 2-3 module train-the-trainer 
course offered in the fall? 

We would like to thank you for participating in this focus group. If you wish to obtain 
feedback but have not specifically requested it in the informed consent form, you can do so 
now.  
 

  
© Digital Education and Timely Solutions Dig-It Erasmus+ 2020  
 
Appendix D: Findings from the Temperature check 
 

 Table 1: Participants data on computer competence skills 
 

Statements n % 

Level of computer proficiency  
Beginner - I am able to perform basic functions in a limited number of computer applications. 

2 7.4 
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Average - I demonstrate a general competency in a number of computer applications.

Advanced - I have acquired the ability to competently use a broad spectrum of computer 
technologies. 

Expert – I am extremely proficient in using a wide variety of computer technologies.

Frequencies of integration the computer technologies used in participants teaching/working activities

Occasionally 

Frequently 

Almost Always 

All the Time 

Total amount of in-service training received to date on using computer technology in the classroom / 
work 

None 

A full day or less 
More than a full day and less than a one

A one-semester course 
More than a one-semester course

  
Table 2: Descriptive statistics 

Please, assess the following statements:

I am enjoying the course. 

The course is aligned with my learning expectations.

The learning outcomes in this course are clear.

The content presented is practical. 

I will use the content in this course to improve my teaching.

The resource materials being used are helpful and relevant 
eDocs, eSamples, reading materials). 

The learning activities are practical. 

The learning activities will help me feel confident designing online 
sessions in the future. 

The learning activities will help me feel comfortable teaching online 
in the future. 

I feel supported while learning in this course.

The online course is being professionally presented.

The content is presented in meaningful segments 
information. 
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I demonstrate a general competency in a number of computer applications.

I have acquired the ability to competently use a broad spectrum of computer 

I am extremely proficient in using a wide variety of computer technologies.

Frequencies of integration the computer technologies used in participants teaching/working activities

service training received to date on using computer technology in the classroom / 

More than a full day and less than a one-semester course 

semester course 

Please, assess the following statements: Range M 

2 4 

The course is aligned with my learning expectations. 2 4 

The learning outcomes in this course are clear. 2 5 

1 5 

I will use the content in this course to improve my teaching. 1 5 

The resource materials being used are helpful and relevant (RoadMap, 1 5 

1 5 

The learning activities will help me feel confident designing online 2 4 

help me feel comfortable teaching online 2 4 

I feel supported while learning in this course. 2 5 

The online course is being professionally presented. 1 5 

The content is presented in meaningful segments built on previous 1 5 

 www.ijspe.com 

I demonstrate a general competency in a number of computer applications. 9 33.3 

I have acquired the ability to competently use a broad spectrum of computer 12 44.4 

I am extremely proficient in using a wide variety of computer technologies. 4 14.9 

Frequencies of integration the computer technologies used in participants teaching/working activities n % 

7 25.9 

5 18.5 

10 37.1 

5 18.5 

service training received to date on using computer technology in the classroom / n % 

5 18.5 

11 40.8 
6 22.2 

1 3.7 
4 14.8 

Mean SD 

4.37 0.565 

4.33 0.555 

4.56 0.577 

4.59 0.501 

4.63 0.492 

4.52 0.509 

4.56 0.506 

4.33 0.734 

4.30 0.669 

4.56 0.577 

4.70 0.465 

4.67 0.480 
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I understand what I am expected to read, do and discuss each week. 1 5 4.52 0.509 

My questions are answered in a timely fashion. 1 5 4.70 0.465 

I attain valuable feedback on my learning tasks. 2 5 4.59 0.572 

I feel comfortable in the learning community. 2 4 4.15 0.662 

The learning community developed in this course facilitates my 
learning. 

2 4 4.04 0.759 

I will apply what I learned in this course to design online learning in 
my work situation. 

1 4 4.37 0.492 

I will apply what I learned in this course to teach online learning in 
my work situation. 

2 4 4.33 0.620 

I will apply what I learned in this course to evaluate online learning in 
my work situation. 

3 4 4.11 0.751 

This course has given me knowledge and skills to improve both my 
face to face and online teaching. 

2 4 4.30 0.669 

The knowledge and skills I am learning in this course will help me 
better serve my students. 

2 5 4.59 0.572 

Note. Temperature Check Formative Evaluation Survey – All statements were rated on a 5-point Likert scale 
ranging from 1 - strongly disagree to 5 - strongly agree; Standard Deviation (SD), Median values (M) 

 

Appendix E: Findings from the Summative survey 
 Table 3: Demographic data 
Statements n % 

Gender 
Male  
Female 

  
11 
12 

  
47.8 
52.2 

Level of education 
Associate degree - Short cycle – (level 5) 
1st Bologna cycle - Bachelor's level (level 6) 
2nd Bologna cycle - Master's level (level 7) 
3rd Bologna cycle – PhD (level 8) 

  
/ 
1 
4 
18 

  
/ 
4.3 
17.4 
78.3 

Workplace* 
Clinical setting 
Academic setting 
Research centre 

  
4 
22 
2 

  
14,3 
78,5 
7,2 

Note. *Multiple answers are possible 
 

  

Table 4. Descriptive statistics 
 

Items Range M Mean SD 

Content     

1. The content was well organized. 2 5 4.67 0.565 

2. The content was appropriate for my knowledge level. 2 4.5 4.42 0.654 

3. The content included readings that were relevant.  2 5 4.54 0.588 

4. The content included teaching of skills necessary for 
implementing online learning. 

2 5 4.54 0.658 

5. The content included an appropriate number of learning 
activities.  

2 5 4.50 0.659 

6. The content included strong links between theory and practice.  1 5 4.63 0.495 
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7. The content included current best practices.

8. The content included recent research.

9. The amount of time designated for this online study units’ course 
was appropriate.  

10. The online study units’ course was aligned with the learning 
outcomes.  

11. The online study units’ course was relevant

12. The online study units’ course was professionally presented.

13.               The online study units’ course was organized in 
meaningful segments that are built on previous information.

Delivery 

14. The online study units course included (offered) opportunities 
for engaging in activities. 

15. The online study units course included (offered) collaborative 
learning opportunities. 

16. The online study units course included (offered) regular 
feedback on assignment and tasks. 

17. The resource materials were helpful and relevant (Instructional 
materials, Read It!, Apply It!, Discuss It!, etc.).

18. The practical activities helped me understand the online study 
units course content.  

19. The facilitators were knowledgeable.

20.   In the learning experience there were opportunities for self
evaluation. 

21. Information on the digital education site was kept up to date, 
with no dead ends or stale links. 

22. I felt that the facilitators were ‘present’ and responsive in the 
online environment (reading and responding to posts and 
questions). 

Support 

23. The online study units course provided strategies to support 
learners in online sessions. 

24. The online study units course provided timely detailed feedback 
on assignments. 

25. The online study units course provided timely responses to 
questions. 

26. The online study units course provided eSamples to increase 
learner understanding of expectations. 

27. The online study units course included (offered) useful and 
regular feedback from the facilitators.  

28. The online study units course included (offered) useful and 
regular feedback from other learners. 

Structure 

29. The online study units’ course used suitable technological 
applications. 

30. The learning experience respected my experience.

31. The learning experience respected my current knowledge.
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7. The content included current best practices.  2 5 4.50 

8. The content included recent research.  2 4 4.35 

9. The amount of time designated for this online study units’ course 2 4.5 4.25 

10. The online study units’ course was aligned with the learning 2 5 4.50 

11. The online study units’ course was relevant and authentic. 1 5 4.63 

12. The online study units’ course was professionally presented.  1 5 4.71 

The online study units’ course was organized in 
meaningful segments that are built on previous information.  

2 5 4.46 

   

14. The online study units course included (offered) opportunities 2 4.5 4.42 

15. The online study units course included (offered) collaborative 2 4 4.42 

units course included (offered) regular 3 5 4.54 

17. The resource materials were helpful and relevant (Instructional 
materials, Read It!, Apply It!, Discuss It!, etc.).  

1 5 4.67 

helped me understand the online study 2 5 4.67 

19. The facilitators were knowledgeable. 1 5 4.83 

In the learning experience there were opportunities for self- 2 4.5 4.38 

digital education site was kept up to date, 2 5 4.46 

22. I felt that the facilitators were ‘present’ and responsive in the 
online environment (reading and responding to posts and 

2 5 4.62 

   

23. The online study units course provided strategies to support 2 5 4.57 

24. The online study units course provided timely detailed feedback 2 5 4.52 

provided timely responses to 2 5 4.64 

26. The online study units course provided eSamples to increase 1 5 4.70 

27. The online study units course included (offered) useful and 
 

2 5 4.57 

28. The online study units course included (offered) useful and 2 4 4.30 

   

29. The online study units’ course used suitable technological 3 5 4.35 

30. The learning experience respected my experience. 2 5 4.35 

31. The learning experience respected my current knowledge. 3 5 4.35 
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0.659 

0.714 

0.847 

0.722 

0.495 

0.464 

0.658 

 

0.654 

0.584 

0.833 

0.482 

0.637 

0.381 

0.711 

0.721 

0.647 

 

0.662 

0.730 

0.581 

0.470 

0.728 

0.703 

 

0.832 

0.775 

0.885 
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32. The learning experience considered my learning needs. 3 5 4.39 0.839 

33. The learning experience kept my interest. 3 4 4.30 0.822 

34. The learning experience presented clear policies. 1 4 4.48 0.511 

35. The learning experience incorporated institutional supports (IT 
department, library, registration). 

2 5 4.39 0.783 

36. The learning experience facilitated scalability of the resource 
(reuse resources, aspects of the course). 

2 4 4.35 0.714 

37. The learning experience adhered to ethical pedagogical, internet 
and privacy responsibilities. 

1 5 4.61 0.499 

38. The learning experience utilized an accessible free learning 
platform. 

4 5 4.39 1.118 

39. The learning experience implemented quality standards suitable 
for university continuing education (ETS). 

2 5 4.39 0.839 

Community     

40. In the online study units’ course, the learning facilitators were 
partners in the learning experience. 

3 5 4.39 0.988 

41. In the online study units’ course, my opinions were considered. 2 5 4.61 0.722 

42. In the online study units’ course, learners were respected. 3 5 4.70 0.703 

43. In the online study units’ course, learners respected each other. 2 5 4.70 0.635 

44. In the online study units’ course, the facilitators were 
empathetic to my needs. 

2 5 4.65 0.647 

45. The learning community was inclusive and safe. 3 5 4.48 0.947 

46. Facilitators created an online community built through respect, 
listening and responding to feedback, as learners found their own 
role as part of the greater team. 

3 5 4.61 0.783 

47. Learning occurred through discussion, reflection, collaboration 
and by taking initiative and responsibility to listen, question, and 
think critically within the community of fellow learners. 

3 5 4.35 1.027 

Outcomes     

48. I will apply what I learned in this course to design online 
learning in my work situation.  

2 5 4.61 0.583 

49. I will apply what I learned in this course to teach online 
learning in my work situation. 

2 5 4.61 0.583 

50. I will apply what I learned in this course to evaluate online 
learning in my work situation. 

2 5 4.52 0.790 

51.  This course has given me knowledge and skills to improve both 
my face to face and online teaching. 

2 5 4.57 0.662 

52. The knowledge and skills I attained in this course will help me 
better serve my students.  

2 5 4.57 0.590 

53. As a result of my participation in the 9-module course, I am 
able to write the learning outcomes for the specific online session. 

2 5 4.57 0.590 

54. As a result of my participation in the 9-module course, I am 
able to organise content for an effective online learning session.  

2 5 4.57 0.728 

55. As a result of my participation in the 9-module course, I am 
able to create learning activities to effectively deliver online content 
and engage the learner. 

2 5 4.43 0.788 

56.               As a result of my participation in the 9-module course, 2 5 4.52 0.665 
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I am able to set up a discussion forum to facilitate learning and 
reflection. 

57. As a result of my participation in the 9
able to design assignments to effectively evaluate learners in an 
online environment. 

Note. Summative survey assessment – 
from 1 - strongly disagree to 5 - strongly agree; Standard Deviation (SD), Median values (M)
 

 

Table 5: Items’ average scores and Cronbach’s alpha reliabilities for the 
 

Subscale Mean 

Content 4.49 

Delivery 4.55 

Support 4.55 

Structure 4.39 

Community 4.55 

Outcomes 4.54 

Total scale score 4.50 

Note. Summative survey assessment – 
strongly disagree to 5 - strongly agree; Standard Deviation (SD
 
 
*The Dig-It Project is funded by an Erasmus+ research 
private hospital. 
 

 
 

nd Education.             Vol. 3, No. 2; February, 2021.      

discussion forum to facilitate learning and 

57. As a result of my participation in the 9-module course, I am 
able to design assignments to effectively evaluate learners in an 

2 5 4.52 

 All statements were rated on a 5-point Likert scale ranging 
strongly agree; Standard Deviation (SD), Median values (M)

Table 5: Items’ average scores and Cronbach’s alpha reliabilities for the summative survey scale

 SD No. of items Cronbach’s

0.521 13 0.957

0.477 9 0.894

0.506 6 0.864

0.553 11 0.955

0.710 8 0.953

0.606 10 0.976

0.542 57 0.987

– All statements were rated on a 5-point Likert scale ranging from 1 
strongly agree; Standard Deviation (SD) 

It Project is funded by an Erasmus+ research grant involving universities in five EU countries and a 
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0.665 

point Likert scale ranging 
strongly agree; Standard Deviation (SD), Median values (M) 

summative survey scale  

Cronbach’s 

0.957 

0.894 

0.864 

0.955 

0.953 

0.976 

0.987 

point Likert scale ranging from 1 - 

grant involving universities in five EU countries and a 


