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Abstract 
 
 

The cultural openness in foreign language education plays a very important role in the inheritance and promotion 

of minority cultures. Due to the complexity of multicultural background, there still exist challenges for minority 

culture inheritance in China. Culturally responsive teaching is the practice of multicultural theory and lays 

emphasis on the internal relationship between culture and teaching. It fully illustrates how to meet students’ 

needs in terms of curriculum provision, teaching strategies and students’ cognition involving different cultures. 

Therefore, it is the important guideline for analyzing problems and providing corresponding solutions in foreign 

language education in minority areas. From the perspective of culturally responsive teaching, this paper analyses 

the problems and adaptation of cultural inheritance in foreign language education in minority areas in China, 

and according to the appeals of minority culture inheritance, it puts forward corresponding measures in view of 

teaching culture, teaching practice and teaching subjects.  
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Introduction 
 

The Culturally Responsive Teaching, which originated in the 1970s, is a teaching concept and strategy of 

eliminating the learning gap between students of color and white in the immigrant environment in the United 

States, aiming at promoting educational equality and achieving the purpose of social stability and integration. 

Since the 1990s, the research on cultural response teaching has been gradually applicable to the teaching guidance 

and practice of various disciplines under the multicultural background (Huang, 2019). Its essence is that teaching 

responds to cultural differences and highlights the importance of diverse cultures in learning. Many scholars at 

home and abroad have found through research that, by responding to cultural differences, students’ social and 

cultural background can be introduced into the teaching process to match learners’ learning experience, which can 

play a positive role in promoting the academic performance of minority students (Gay, 2000; Zhang, 2015; 

Larissa, 2019; Irvine, 2001). Especially in language teaching practice, the response to students’ own national 

culture is an effective guarantee for improving minority students’ cultural confidence, cultural consciousness and 

social adaptability (Yuan, 2017). 
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China is a multi-minority country. The response of education to minority culture, local mainstream culture and 

international multi-culture also affects a series of issues such as minority students’ academic performance, 

personal development, educational equity and social harmony as well as stability. Education is a tool for the 

inheritance of culture and the basis for the preservation and development of a nation’s excellent values and ways 

of thinking (Liu, et al., 2020). In August 2015, the State Council of China issued “the Decision about to Speed up 

the Development of National Education”, in which it clearly put forward education into a fully fundamental role 

in integration and innovation of minority culture inheritance, in order to construct and inherit Chinese culture 

shared by all ethnic groups, inherit and carry forward the excellent traditional culture of the ethnic minorities, 

promote fairness in education, entrepreneurship ability among minorities and national regions, thus promoting 

coordinated development of national education, economy and society. In foreign language education, language is 

the carrier of culture, and culture is the content conveyed by language. The social and communicative functions of 

language need to be realized from the cultural level. Therefore, foreign language education is essentially cultural 

learning and multicultural education based on knowledge learning (Yu & Guo, 2011). 
 

Culturally Responsive Teaching is the concept based on multicultural background practice. It emphasizes the 

inner relation of culture and education and fully demonstrates how the school education meets the learning needs 

of different students with diverse racial and cultural background in view of curriculum, teaching strategies, 

students’ cognitive style, so that students can have more fair opportunities to achieve excellence performance as 

for knowledge, communication and personal development (Yuan & Zhao, 2017). Therefore, it plays an important 

role as guidance and enlightenment for the analysis of common problems in foreign language education in 

minority areas in China. Domestic researchers have applied culturally responsive teaching to foreign language 

education for localization research, which involves conceptual culture, communicative culture, Chinese and 

Western culture, etc., and has strengthened cultural understanding ability in educational objectives. However, 

further research on the relevance of foreign language education for minority students remains to be conducted 

(Ma, 2019). From the perspective of cultural responsive teaching, this paper discusses the appeals and 

countermeasures of minority culture inheritance by reviewing the current situation of foreign language education 

in ethnic areas. 
 

1 Appeals of Minority Culture Inheritance in Foreign Language Education  
 

The special culture openness in foreign language education plays an important role in the process of minority 

culture inheritance and widespread promotion, but as China’s traditional cultural heritage has been impacted by 

foreign culture, there are still many challenges for foreign language education to inherit traditional culture of 

China through language education and cultural transmission (Xiao, et al., 2010), including appeals from the 

aspects cultural outlook, teaching practice and teaching subjects in foreign language education. 
 

1.1 In terms of cultural outlook in language teaching 
 

Foreign language education includes not only cultural teaching, and it is also an intercultural responsive teaching. 

With the development of China’s economy and society, it is no longer necessary to cater to the communication of 

target language culture unilaterally, but more efforts are needed to export local cultures. Foreign language 

education needs to cultivate students’ cross-cultural communication ability of maintaining local cultures, 

continuously inheriting local cultures and developing themselves (Zhang & Peng, 2013). Right now, the domestic 

culture teaching in foreign language education is limited to understanding the target culture, with little content 

concerning the local culture. Therefore, there’s no mutual respect and sharing among the local culture and the 

target culture. Focusing on foreign language and culture, especially western culture with English as the 

representative is prevalent, while little attention is attached to the local culture. Meanwhile, there’s a lack of in-

depth study and thorough understanding of local culture and history, which results in loss of inheritance of the 

excellent traditional Chinese culture (Yang, 2015). 
 

Foreign language education in minority areas is particularly special. Take Inner Mongolia Autonomous Region as 

an example, it is a settlement for Mongolian nationality. The universities here enroll foreign language (English, 

Russian and Japanese) majors of both Han and Mongolian nationality. So it is a three-language environment of 

foreign language education. On one hand, students’ foreign language knowledge, language skills and cultural 

awareness training should be emphasized. On the other hand, cultivation of language psychology and awareness 

of cultural coexistence caused by three languages become more important, aiming at the transformation from 

language learning to cultural understanding and strengthening culture adaptability in foreign language education 
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(Feng, 2017). But in ethnic areas in China, there’s a lack of diversity in value orientation at the university 

education level and more attention is paid to the national mainstream culture, and it is hard for minority cultures 

to find appropriate position in the teaching. This not only violates the multicultural education objective, it cannot 

fully reflect specific cultural spiritual essence and national values of the minority traditional cultures, and to some 

extent, it may bring out some limits to the universities to fulfill the function of inheriting minority culture (Yang 

& Wang, 2011). 
 

In addition, the orientation of foreign language education in colleges and universities has not gotten rid of the 

“instrumental” orientation and to some extent neglects the growth and development of “people”. The analysis of 

the objectives and requirements of Chinese culture teaching in the foreign language teaching syllabus of colleges 

and universities shows that they lack more specific, detailed and scientific descriptions, which cannot highlight 

the status and importance of minority culture in the mainstream culture and target language culture (Xiao et al., 

2010).This means that minority culture education at higher education level has not been fully paid attention to and 

developed (Huang, 2019), and the concept of education lacks the understanding of “comprehensiveness”, and the 

all-round development of students has not been fully taken into consideration (Han, 2018). 
 

1.2 In terms of language teaching practice 
 

In addition to the language skill training at the micro-level, foreign language education needs to pay close 

attention to the cultural connotation of language in order to give full play to social service function at the macro-

level. Only by helping students realize cultural understanding, construct cultural identity and build cultural 

confidence, can they consciously practice cultural communication, inheritance and innovation. 
 

Although national education system in China has been established, the mechanism of cultivating language 

education talents has not been well-appointed. In terms of curriculum, the courses concerning minority cultures in 

the curriculum has yet to form a relatively complete system, most of the courses are optional, which results in 

students’ negligence and lack of in-depth thinking on cultural issues. This is not conducive to effective 

development of minority culture courses, not conducive to cultivating students’ learning motivation and what’s 

more, it is not conducive to cultivating students’ consciousness of national culture inheritance (Huang, 2019). In 

terms of textbook construction, the compilation of minority language and culture textbooks in ethnic areas is not 

perfect and seldom combines with the reality of local social economy and culture, failing to integrate students’ 

existing life experience and cultural background into course resources. As a result, students have insufficient 

motivation to learn, leading to poor social adaptability (Yuan, 2017). As for the content of textbooks, most of the 

current English textbooks in China introduce British and American cultures, but few introduce Chinese culture. In 

particular, there is a lack of introduction of minority culture concerning national identity (Guo, 2018). For 

example, in Inner Mongolian Autonomous Region that the author is working, the universities hold classes of 

Mongolian and Han students separately, but share the same teaching syllabus, teaching materials, with fewer 

courses related to Mongolian culture and learning materials. Therefore, this is not effective in assisting students 

for deeper understanding of their culture, which cannot meet the demand of cultural heritage. 
 

In addition, according to Guo Jianhua (2017), the arrangement of language skill training in foreign language 

courses accounts for about 70% of the total class hours, which reflects that foreign language education tends to 

focus on practicality and skills, and has not really reached the level of transformation from foreign language 

education to cultural education. At present, foreign language expression of Chinese culture (such as expression in 

English language) is “not capable of effectively exporting, publicizing and carrying forward the excellent culture 

of the nation” (Xiao et al., 2010). Many teachers and students only pay attention to the cultural factors and 

contents affecting foreign language reading and communication, but fail to fully realize the role of the 

implementation process of foreign language teaching in cultivating students’ humanistic quality and 

comprehensive quality, so the potential of foreign language teaching practice is not fully developed (Zhang, 

2012). 
 

1.3 In terms of teaching subjects 
 

One of the goals of foreign language education is to cultivate people of all-round development, which is also the 

basic task for colleges and universities to realize the fundamental goal of cultivating people with moral integrity.  
 

On the one hand, China implements special policies and preferential policies in the development of education for 

minorities, forming a relatively perfect policy system. That is, Students of some minorities such as Mongolian, 
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Daur, Oroqen, Ewenki, Russia nationalities enjoy the preferential policy of lower admission score of the college 

entrance examination by 10 points, and are enrolled by colleges and universities to study together with Han 

students.  

For example, in Inner Mongolia Autonomous Region, students taught in both Mongolian and Chinese languages 

are subject to a separate enrollment plan, a separate admission score line, with unified enrollment and admission 

policies. As far as English majors are concerned, minority students start to learn English from middle school 

while Han students from primary school or even in kindergarten. In the college entrance examination, English is 

only a reference score for them, with lower required admission score. Therefore, compared with the overall 

academic performance of the students, the performance of minority students is in urgent need of improvement. 

China’s ethnic traditional cultures bear distinct features and rich connotation, but under the multicultural 

background impact, as a carrier of the ethnic culture, minority students lack of comprehensive cognition about 

their traditional culture, understanding of the cultural connotation and value orientation, thus causing the plight of 

traditional cultural heritage and development, suppressing the consciousness of culture inheritance. This results in 

poor cognition and learning of the minority culture, which consequently leads to poorly-played positive role of 

mother tongue culture (Yi & Zuo, 2019). In cross-cultural communication, many English learners tend to 

unilaterally understand and acquire the knowledge of British and American culture, but cannot actively, 

effectively and equivalently “export’’ their own excellent cultural traditions at the same time, which is what 

researchers refer to as the phenomenon of “Chinese cultural aphasia” in Chinese English language education. 
 

On the other hand, teachers’ qualification of “culturally responsive to teaching” needs to be improved. Teachers 

lack relevant cultural theory knowledge and teaching theory guidance, and have insufficient understanding of 

minority students’ learning needs, life and cultural background. Therefore, they are seriously deficient in the input 

of native culture in class, and the teaching content of native culture is even less. Lack of cultural input in class 

cannot meet the needs of cultivating learners’ good intercultural communication and comprehension ability. For 

example, in Inner Mongolia Autonomous Region, due to the imbalance of teaching staff, the teachers who 

undertake the courses for Mongolian students are not all of Mongolian nationality. To some extent, Han teachers’ 

lack of understanding of Mongolian culture and students’ living background may neglect the improvement of 

students’ native language culture and foreign language expression ability, thus affecting the students’ deep 

cognition and inheritance of their own minority culture. 
 

2 Corresponding Measures of Inheriting Minority Culture in Foreign Language Education  
 

In view of the appeals of minority culture inheritance, culturally responsive teaching advocates the multi-cultural 

view. In the teaching practice, it responds to the coexistence of various cultures, especially the native culture of 

students, and integrates cultural differences from different ethnic backgrounds. And what’s more, the teaching 

subjects are respected, and they are guided to give full play to their personal potential in the process of teaching, 

combining personal cultural experience to generate the consciousness of cultural equality, which eventually 

promotes the all-round development of the students (Yi &Zuo, 2019). 
 

2.1 Be culturally responsive to cultural coexistence in order to boost minority culture inheritance 
 

From the perspective of multi-cultural cognition, culturally responsive teaching emphasizes that the education 

should provide students with guidance in how to learn, deepen the cognition and inheritance of their own national 

and regional culture, and combine with modern society, science, technology and cultural knowledge, so as to 

effectively improve the education level of minority students.   
 

There are 49 ethnic groups in Inner Mongolia Autonomous Region, mainly Han and Mongolian, as well as 

nationalities of Manchu, Hui, Daur and Ewenki. Under the multicultural background, the harmonious coexistence 

of cultures in the colleges and universities cannot be separated from the ecological culture field on which they 

depend. It has been proved that in order to optimize the harmonious coexistence of cultures, giving full play to the 

minority culture inheritance function and social service function of foreign language education, strengthening the 

multi-cultural education from the top-level management is the key. The self-development of foreign language 

education requires foreign language majors to actively adapt to the needs of social and economic development, 

align national strategies, and take a quality-led connotative development path (Gay & Wang, 2017). 
 

Only by establishing multi-cultural values at the management level in the universities, can we know how to 

precisely conceptualize minority cultures. College students should be fostered, with the guidance of multi-cultural 

javascript:;
javascript:;
javascript:;
javascript:;


International Journal of Social Policy and Education.           Vol. 3, No. 1; January, 2021.        www.ijspe.com 

 

34 

values, to show respect for different cultures, to be willing to understand alien cultures and cultural value systems, 

so as to realize the understanding and respect among cultures with cultural identity and truly become “cross-

cultural people” (Feng, 2017). So, under the development of multicultural education, accurate positioning of 

foreign language education of minority students is required to satisfy the requirements of the education 

modernization and nationalization: to cultivate modern talents with a strong national spirit, so as to meet the needs 

of the multicultural society (Sude, 2008).  Therefore, students’ appropriate cultural values, essential knowledge 

and skills to get used to the integration of minority culture, the mainstream culture and even global environment 

are of greater importance, which also reflects the basic spirit of the national foreign language quality standards, 

Chinese sentiments and international vision. 
 

On the other hand, cultural coexistence can be realized within schools and inter-schools. Colleges and universities 

in ethnic areas should combine local actual conditions and regional economy’s demand for foreign language 

talents, strengthen on-campus construction and intercollegiate connections, and create a cultivation field for 

cultural coexistence (Sun & Han, 2019). Ralph Taylor, an American curriculum expert, points out that it is 

important to make the most of a school’s resources, and help students to deal with the environment outside the 

school (Ralph, 1994). Without the traditional minority culture, the advantage of intelligence resources in the 

ethnic areas cannot be displayed. As the carrier of symbolic meaning, minority culture is of great significance to 

the development of ethnic groups as well as the local development. Colleges and universities in ethnic areas can 

make use of their own academic resources and teaching staff, at the same time combining their advantages in 

foreign language education and cultural resources to enhance their influence in the region, the whole country and 

even the world. In Inner Mongolia Autonomous region, for example, Tongliao is known as “City of Mongolian 

Medicine” in China, where Inner Mongolia University for Nationalities published a book named A Brief 

Introduction of Traditional Mongolian Medicine in five languages including Mongolian, English, Russian and 

Japanese. It is a typical example of combing resources in the university and local government, and a successful 

attempt to offer public welfare service for academic exchanges and resource sharing. Meanwhile, the attempt 

plays an essential role in promoting the discipline development with characteristics in the region and introducing 

the excellent minority culture to the world, which in turn promotes the core competitiveness of local minority 

culture. 
 

When it comes to the topics and practices of graduation theses or innovation research projects, both Han and 

Mongolian students have tried to explore more outside the campus, including exploring the Chinese-English-

Mongolian translation of signs in local public places and tourist areas, and providing corresponding substantive 

suggestions for the development of local cultures. The university has also carried out feasible municipal school 

cooperation projects, such as joint teaching and research projects involving university and local middle schools 

teachers in terms of local elementary teaching practice, so as to implement talents training for teaching staff in 

ethnic areas. In this way, the rich culture and teacher resources of the campus can be made full use according to 

the actual and potential demand of the region. Teachers and students can actively participate in all sorts of 

activities to promote the healthy development of regional economy and culture. By providing comprehensive 

service such as academic consulting and cultural transmission by way of innovation of knowledge for the 

government, industry and society, the universities can not only give full play to their social service function, but 

also gain more chances to form their unique advantages. Through the close contact with the society, the 

universities will also get richer social resources, gain more development opportunities, and much more influential 

social impact. In addition, international education in colleges and universities opens the window to spread 

minority culture. In China, students from the United States, South Korea, Japan, Russia, Mongolia, Pakistan, 

Thailand and other countries are regularly recruited every year in colleges and universities. To carry out all kinds 

of cultural exchange activities on the campus is a very good way for the overseas students to get rich experience 

of the local minority culture, which paves the way for minority culture to be known worldwide and promotes 

nation’s cultural soft power. It is of great help for minority students to improve cultural identity, meanwhile to 

promote cross-cultural ability of building cultural ties and China’s international image, thus promoting the region 

fame of the ethnic areas. As a result, it will significantly promote the mutual understanding among the 

international communities. 
 

In this way, guided by the multi-cultural values, a harmonious cultural pattern of the target language culture, the 

mainstream culture of the country and the minority culture can be achieved, thus realizing and promoting minority 

cultural inheritance in terms of cultural coexistence. This is the functional experience with Chinese characteristics 
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of the education of ethnic minorities in China, which is formed during the 70-year development, and it also 

provides strong soft environment support for the implementation of the national strategy of “One Belt And One 

Road”. 
 

 

2.2 Be culturally responsive to teaching practice to realize the minority cultural inheritance in a diversified 

way 
 

The comprehensiveness of culturally responsive teaching emphasizes the integration of multiple information and 

resources into the teaching of knowledge and skills of various subjects. 
 

The course is the carrier of national culture, and the course content is the inheritor of national culture. According 

to the culturally responsive teaching, university education should appropriately reflect students’ mother tongue 

culture, taking students’ mother tongue culture as a bridge for learning to create a more contextual learning 

environment (Feng, 2017). In National Standards for Teaching of Foreign Language Majors in Institutions of 

Higher Education issued by Ministry of Education of China, it is mentioned that unique characteristics should 

gain equal importance with other elements in course design. Colleges and universities are encouraged to create 

their own high-quality modules in terms of curriculum setting according to their own positioning, development 

conditions and professional characteristics (Sun &Jin, 2010). In ethnic areas, school-based courses in accordance 

with local conditions and university conditions can be developed with serving the development of ethnic areas as 

the goal, fully reflecting the value of local cultures and other characteristics (Wang, 2010). In accordance with the 

students’ cognitive development and clear orientation of minority culture curriculum, high-quality courses can be 

developed with the unique ethnic historical, humanistic, ecological resources and other resources in ethnic areas 

as contents for inheritance. 
 

For example, Inner Mongolia University for Nationalities offers courses such as “Mongolian Cultural History” 

and “Tourism Translation in Inner Mongolia Autonomous Region”. In the first attempt of the course 

“Intercultural Communication”, a chapter is devoted to the representative culture-Mongolian culture and 

Hongshan culture (representative of prehistoric culture/the Neolithic Age of China; Hongshan is one of the 

centers where a variety of economic and cultural types interweave, a variety of ethnic groups coexist and a variety 

of cultural factors converge) in the region. In February 2020, it was selected on the MOOC for students all over 

China. So far, more than 2,600 students from nine colleges and universities have participated in the course and 

had a heated discussion on a series of issues such as the origin of civilization, Mongolian costumes and etiquette 

in the question-and-answer platform. Other courses such as “Overview of Inner Mongolia Autonomous Region” 

offered in Inner Mongolia University, “Mongolian and Japanese Translation” and “Comparison and Contrast of 

Mongolian and Japanese Language” in Inner Mongolia Normal University, are all good try in teaching practices 

as a way of inheriting and promoting minority cultures. 
 

In terms of teaching mode, the “contribution mode” and “addition mode” proposed by Banks are worthy for 

reference. The contribution mode refers to “incorporating national heroes, cultural elements, holidays and 

celebrations into the curriculum; The addition mode is to add some additional cultural content, concepts, themes 

and viewpoints in the course, but not change the structure of the course” (Wang, 2018). For example, Inner 

Mongolia Autonomous Region is the major settlement for ethnic groups with Mongolians as the representative. 

Each region has its own unique representative ethnic culture, such as three minority cultures (nationalities of 

Oroqen, Ewenki and Daur) in Hulunbeir League, Khorchin culture in Tongliao City, Shangyuan culture in 

Xilingol League, and so on. All these cultural contents can be revised according to standards concerning 

education, nation and culture, and integrated into various teaching activities such as group work, speaking contest, 

debate and so on.   
 

It is also an efficient way to keep pace with the times in teaching by adding content related to the minority culture 

at any time. For example, when General Secretary Xi Jinping visited Inner Mongolia in July 2019, in Chifeng 

Museum, he warmly met representatives of intangible cultural heritage inheritors of the classic national epic 

“Biography of King Gesar”. The biography of King Gesar is the only living epic in the world. It contains all the 

original core of Tibetan culture and has high academic, aesthetic and appreciation values. It is an encyclopedia for 

the study of ancient Tibetan society and is known as the “Oriental Homer epic”. Xi also visited a family of four 

generations living under the same roof, whose members include the Mongolian, Manchu and Han ethnic groups, 

praising them as the “home of ethnic unity”. In this way, the course content is promoted to the “experience in the 
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context” level through diversified “contributions” and “additions”, and new language knowledge and cultural 

knowledge are introduced through contacting with students’ native culture, so that students can more easily 

experience the course learning in a culturally safe environment  
 

 

Under the background of education modernization, diversified teaching practices and curriculum evaluation can 

be implemented. Modern educational information means such as network teaching platform, Dingding, Tencent 

Classroom and so on are now popular for online and offline teaching design. In the perspective of cultural 

inheritance, the course design and evaluation standards can be done with cultural reflection, especially with 

emphasis on the students’ ability of raising appropriate questions related to their own minority culture, the ability 

of foreign language analysis on ethnic culture phenomenon. In the process, students can develop reflection on 

their own cultural identity and cultural experience, which enables them to gain two levels of benefits both from 

the foreign language culture in foreign language education. Culturally responsive teaching can speed up the 

integration of minority cultural inheritance, students’ further development and regional development in the future.  
 

2.3 Be culturally responsive to the needs of teaching subjects and continue minority cultural inheritance  
 

The core concepts of the teaching view in culturally responsive teaching are caring, communication, curriculum 

connotation and cultural consistency. 
 

The minority nationality is the carrier as well as the inheritor of their own culture. The inheritance of culture has a 

variety of forms, and person carrier is one of the most effective methods. Meanwhile the cultural inheritance in 

education can also create value-added culture (Gay, 2002). Foreign languages are most closely related to 

globalization with one of the aims of foreign language education being to cultivate students’ vision of 

globalization. Therefore, teaching should first respond to students’ culture and communication patterns. Every 

student is an independent cultural individual. And there are many ethnic groups in minority areas. The cultural 

values and behavior patterns of different ethnic groups can be introduced into classroom teaching to increase the 

communication and interaction among students under different cultural backgrounds, so as to realize cultural 

exchange, mutual understanding and response, and finally acculturation. Through careful teaching design, 

students are encouraged to participate in thematic activities, construct themselves according to their original 

knowledge, experience and culture, and carry out creative learning practice. Students are encouraged to carry out 

in-depth learning activities based on cultural issues, such as the comparative study of their own minority cultural 

phenomena and other cultures. The topic of their graduation thesis, “Cross-cultural comparison of Mongolian and 

North American Indian dress culture” is a good attempt. To take advantage of their foreign language study for 

minority culture propaganda such as telling ethnic stories is both a way of learning process and learning outcome. 

It can realize a win-win situation of the language learning and cultural inheritance. At the same time, it also can 

fully meet the national standards with requirements of promoting students’ cross-cultural ability, obtaining and 

updating the professional knowledge and learning ability, and participating in scientific research with critical 

thinking and innovation. 
 

Another teaching subject in foreign language education is the teacher. Gay (2002) believes that to effectively 

implement culturally responsive teaching, teachers need to “show cultural concern and form a learning 

community; employ culturally integrated teaching methods; participate in culture-embedded curriculum design”. 

Teachers should have a correct understanding of students of minority nationalities and possess multi-cultural 

knowledge. Only the explicit knowledge about multi-culture can show the cultural concern for minority students 

and meet their educational needs. This kind of knowledge includes ethnic cultural characteristics, value 

orientation, learning style, ethnic contribution, etc., as well as their influence on students’ learning motivation and 

task performance (Janet et al., 2019). Teachers take students’ minority culture as teaching resources and finally 

integrate it into classroom teaching activities to cater to the students’ cognitive style, encouraging them to carry 

on inquiry learning for fostering their self-consciousness of minority culture inheritance. By doing so, on the one 

hand, it promotes the students’ approval of Chinese excellent traditional culture, especially the cultural self-

confidence of their own nationality. On the other hand, it stimulates further cultural exchanges and transmission, 

which in turn promotes students’ critical thinking as well as their multicultural attitude. 
 

Besides, teachers can also explore the campus cultural and educational resources from minority students, overseas 

students and foreign teachers, being actively engaged in communication with teachers and students from different 

cultural backgrounds, and practice multicultural values in cross-cultural behaviors, thus improving their 
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multicultural sensitivity and cross-cultural ability. In foreign language education of the new era, the role of 

foreign language teachers is not only to spread Western culture, but also to criticize with critical thinking ability, 

advocate and practice cultural consciousness, and lead Chinese culture to the world. 
 

3 Conclusions and implications 
 

In an age of pluralistic society and globalization, a foreign language as a carrier of cross-cultural communication 

cannot simply be taken as a tool for communication in language education practice. It is more important to fulfill 

the cultural transmission of the foreign language education in China, which has become one of the highlights of 

localization of foreign language education under globalization, especially one of the important channels of 

minority cultural inheritance and innovation in China. Culturally responsive teaching advocates multi-cultural 

concept, responds to the coexistence of various cultures, emphasizes cultural equality, and regulates the cultural 

differences between diversified racial and ethnic backgrounds. It is precisely the appeal for educational 

democracy and fairness, as well as the appeal for the significance increment of cultural communication function 

of education. Culturally responsive teaching not only pays attention to the students’ unique growing background 

and cultural characteristics, but also offers more broad cultural vision concerning teaching idea and teaching 

practice. By way of culturally responsive teaching, students can gradually achieve the understanding of their own 

minority culture, other Chinese and foreign cultures, and identification of the excellent culture, thus gaining solid 

knowledge, outstanding literary accomplishment and correct value orientation, which eventually meets the goal of 

dynamic talent development. 
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