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Abstract 
 
 

The purpose of this study is to identify instructional strategies and practices that help promote lifelong 
learning in the area of multicultural education.  In addition to conducting a review of research aimed at 
uncovering those practices, this study also seeks to identify a few authentic instructional pieces that are 
not traditionally found in the literature.  Utilizing a 9-point Likert Scale, education majors(N=1085) gave 
strong support for a multi-disciplinary brand of instruction called Critical Multicultural Instruction 
(CMI) that enhanced student overall personal diversity awareness and skill level (M=7.11, SD=1.58).A 
multiple regression analysis revealed that the variables important to predicting meaningful learning are 
instructional practices that[1] adopt a non-politically correct, critical pedagogy style of information 
delivery (t=2.878, p=.004), [2] simultaneously appeals to both the intellect (head) and the emotions 
(heart) of students (t=11.270, p=<.0005), [3] encourages dialogue and teaches students how to disagree 
without being disagreeable (t=6.342, p=<.0005), [4] utilizesa brand of videos that doesn’t sugarcoat the 
harshness of racism and bigotry (t=5.099, p=<.0005), and [5] includes guest speakers who have a 
compelling personal story to share (t=3.495, p=<.0005).  The linear regression equation for the five 
predictor model is Personal Growth = .053 + .097 (newteach) + .397 (emoteach) + .197 
(studentdialogue) + .162 (strongvideo) + .084 (guestspeaker), Adjusted R Square = .491, p=<.0005.  
Today’s students want multi-disciplinary, dynamic, and creative multicultural instruction that teaches all 
sides of a debate and pushes learners to think about how we think, while also giving them the final say of 
what to keep and what to throw away. 
 
 

Keywords: Cultural Proficiency, Critical Multicultural Education, Lifelong Multicultural Learning, 
Multicultural Student Empowerment. 

 

Introduction 
 

Teacher education programs across the nation are being called on to prepare its graduates to serve an increasingly 
diverse student population.  “Advocates of multicultural education believe teachers can make a difference – locally, 
nationally, and globally – by preparing future world citizens who understand that without social justice there cannot be 
lasting peace,” (Bennett, 2019, p. 2).  Most states have a mandate that requires teacher candidates to take one or 
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more prescribed multicultural classes before certification is granted (Council of Chief State School Officers, 2011; 
National Council for Accreditation of Teacher Education, 2008).   
 

A plethora of multicultural experts (Banks, 2016; Bennett, 2019; Gay, 2018; Gollnick & Chinn, 2017; Gorski & 
Pothini, 2018; Ladson-Billings, 2016; Neito & Bode; 2018; Sleeter & Grant, 2007; Sue & Sue, 2016) call for educators 
and help-professionals to become more culturally proficient.  “Culture defines who we are.  It influences our 
knowledge, beliefs, and values.  It provides the blueprint that determines the way we think, feel, and behave,” (Gollnick 
& Chinn, 2017, p.4).  Teachers must redistribute classroom power so that students take more responsibility for 
their own education (Freire, 2014; Wink, 2011).  Parents of Color are no longer accepting of their children being 
force fed knowledge through only the dominant group’s limited educational funnel.  Still, the goal of multicultural 
education is to unite, not to divide.  It is imperative that disadvantaged groups not displace their anger and frustrations.  
People of Color must realize that the enemy is not White people, but rather White supremacy and dominant group 
miseducation.  Likewise, it is not Western society that is at fault, but rather the beliefs of individuals and groups of 
people who abuse power and privilege (Sue & Sue, 2016).  Since the turn of the century, the definition of multicultural 
education has continued to expand.  Non-race minority groups are also demanding equal time and better educator 
training (Bennett, 2019; Gollnick & Chinn, 2017; Gorski & Pothini, 2018; Neito & Bode; 2018; Sue & Sue, 2016).   
 

Elements of Cultural Proficient Instruction 
 

Coming on the heels of the 1954 Brown decision and the civil right movement that followed, multicultural 
education was forged out of four broad principles:  The ideals of (1) cultural pluralism, (2) social justice education 
aimed at eradicating racism, sexism, and other oppressions, (3) affirming various cultural and ethnic groups in the 
teaching and learning process, and (4) the promotion of educational equity which results in high levels of 
academic and social development of all students(Banks & Banks, 2016). Newer foundations such as (5) 
exceptionality (6) responsibility to the world community, (7) LGBTQ rights, and (8) the honor and protection of 
our planet have been added to the curricular framework of most multicultural college course offerings in the 21st 
century (Bennett, 2019). 
 

Most educators who teach in the areas of human relations find themselves in a perpetual search for cutting edge 
instructional materials and methods to better impact lifelong student learning.  Several authors (Banks, 2016; 
Manning, Baruth, and Lee, 2017; Bennett, 2019; Sleeter & Grant, 2007) acknowledge that although progress has 
been made in how People of Color are represented in textbooks since the beginning of the civil rights era, that it 
would be a mistake to buy into an illusion of wholesale change and progress.  There is still a problem with too 
many educators who choose to reflect the American experience through the mainstream perspective as if 
multiculturalism is a simple add-on to the “regular” curriculum.   
 

Ladson-Billings (2016) calls for educators to embrace a culturally relevant pedagogy. The components of this 
paradigm are student learning, cultural competence, and most important – critical consciousness – an explanation 
of how we set students up for failure when we attempt to explain harsh societal problems with politically correct 
solutions.  “It’s not about holding hands and singing kumbaya,” (p.36).  Rather, it’s about taking a critical look at 
the abuse of power and privilege, a curiously missing piece in our nation’s conversation on racism. 
 

James Banks (2016) helps us to understand that while some classroom instructors teach from a transformative 
curriculum perspective that encourages students to become agents of social change, too many educators teach at 
either a lower contributions level or a slightly better additive framework. The overriding message students receive 
from this practice is that Eurocentric education is normal, and that the contributions of other ethnic cultures are 
subpar and/or marginal. Mainstream-centric curriculum reinforces a false sense of superiority among majority 
group members, and gives them a misleading conception of the relationships they have with other cultural groups. 
Banks (2016; 2015) also highlights the importance of viewing historical events from multiple angles so that a 
fuller truth can be arrived at. For example, the reestablishment of the state Israel in 1948 will look different when 
viewed through a Jewish versusa Palestinian lens.  Banks (2014) goes on to state that, “The aim of ethnic studies 
and women’s studies movements is not to push for special interest [status], but to reform the curriculum so that it 
will be more truthful and more inclusive, reflecting the histories and experiences of the diverse cultures that make 
up U.S. society,” (p.53).  
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Sleeter and Grant (2007) suggest that educators should: (1) View history and important events from multiple 
perspectives, (2) Utilize materials that are free of stereotypes and bias, (3) View history through and develop 
curriculum via a thematic versus a fragmented perspective, (4) Emphasize both historical and contemporary 
ethnic culture and contributions, (5) Articulate multicultural education in all subjects through all grade levels, (6) 
Encourage the usage of non-sexist language, (7) Support bilingual education, (8) Appreciate students’ lived 
experiences – true knowledge cannot come from books alone, and (9) Avoid the practice of tracking in school 
whenever possible, while insisting on equal access for all students. 
 

Writers such as Peggy McIntosh (1990), Mark Maier (1997), and Deborah Megivern (2005) provided a shot of 
adrenaline to the multicultural movement when they introduced the concept of power and privilege, and how it 
interplays with majority group status.  In particular, they demonstrated how White people and males possess 
unearned power and advantages that most People of Color and females don’t have. This is not to say that Whites 
and males do not experience hardships, but when members of a dominant group make the rules regarding what is 
“normal and appropriate,” it gives that group a decided advantage in life. 
 

Critical Pedagogy 
 

There are a few voices outside of the traditional literature that have also had an impact on the content and delivery 
of multicultural education.  Critical pedagogists, for example, believe the rise of the scientific design of learning 
and Social Darwinism gave impetus to unregulated pragmatism, which became popularized at the expense of Socratic 
dialecticism in the field of education (Giroux, 2011; Macedo, 2006; McClaren, 2016; Wink, 2010).  Bohannon 
(1997) describes the following negative outcomes that flow from the uncritical embracement of pragmatism: 
 

1. The undervaluing of "emancipatory literacy,"(i.e., the ability to read both words and the environment) - 
whose ultimate goal is behavioral conformity; 

2. The emergence of a subjective "practical effectiveness,” as witnessed by the mass embracement of utilitarian 
beliefs; 

3. The emergence of a "false polemic" between emotion and thought, thought and action, and the subsequent 
fragmentation of what educators call knowledge; 

4. The encouragement of impulsively and subjective thinking patterns, with a bias for quick closure (i.e., if it 
works, just do it), and 

5. The rise of "pragmatic pluralism" - a social philosophy which gives groups in society permission to not 
think, or to have others do our thinking for us. For example, in America we have paradoxically mislabeled the 
practice of uncritical thinking to be an act of practicing "Democracy." 

 

Although emancipator literacy as a concept is not an entirely novel idea, its practice, however, is revolutionary, and in 
most classrooms almost unheard of. Yet, we daily espouse a love for democracy in our schools. Therein lies the 
problem Paulo Freire (2014) refers to as the gap between what we desire to do, and what we actually do.  Freire states 
that liberation cannot be imported or exported; it must be collaboratively invented. To simply reduce a process that 
could easily take years to unfold into an hour workshop methodology is in itself proof of an American "quick fix" 
approach that doesn’t work.  Perhaps America's problem lies more with process than with intent. 
 

An inherent problem with current educational treatments of Freirean philosophy is that it tends to be a feel-good, top-
down paradigm.  Educators speak on behalf of the underclass and learners feel good about their awareness level being 
raised, and yet programs installed to meet the needs of disadvantaged groups fail to bring about the type of change 
hoped for. Other liberation pedagogists (Macedo, 2006; Giroux, 2011; McClaren, 2016, Wink, 2011) point out a 
glaring omission in how Freirean ideology is applied in schools: Targeted groups have little real "voice," neither are 
they invited to give input into programs designed to help them. Also problematic is "instrumental literacy at the 
highest levels" and "romantic paternalism," two processes that prohibit meaningful social change because of the 
application of narrow pedagogy, and a desire by some educators to remain “benevolent experts” at the expense of real 
empowerment of oppressed groups.  The most obvious omission of applying Freirean ideology correctly, however, 
has to do with a concept he calls praxis: A constant reciprocity of theory and practice, by way of representative and 
collaborative dialogue, with the ultimate goal of action for social and political change. It has been said that educators 
and civic leaders are so busy doing that they don't take time to stop and think.  
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While a measure of progress has been made in the area of race and human relations over the years, it is also painfully 
clear that the tenets of liberal-oriented political correctness on one hand, and conservative denial and apathy on the 
other hand have sidetracked the progress of the multicultural movement.  Right-wing hegemony simply cannot be 
allowed.  Likewise, the death of micro-waved multiculturalism and prefabricated diversity must begin at the academy. 
Playing multicultural musical chairs does little more than appeal to the emotions. Policy, curriculum, and practice 
must step up to the real needs of today’s diverse learners. 
 

Method 
 

Participants 
 

Participants who comprised a convenience sample for this study were teacher candidates (N=1091) who attended a 
Midwestern metropolitan university situated in an urban setting of 800,000 people.  Two hundred and fifty-two of the 
individuals surveyed (23%) were male and 836 (77%) were female.  Nine hundred and seventy persons (89%) were 
Caucasian, while 119 (11%) were race minority students.  A problem of low numbers of ethnic minority candidates 
applying to become educators is a long-standing issue for this community, whose main school district serves 60% 
students of color. There were 868 undergraduate students (82%), and 176 graduate students (18%).  Politically 
speaking, 128 individuals (12%) classified themselves as a liberal, 189 (17%) as a conservative, 225 (21%) as a 
moderate, and 254 (23%) as bipartisan, eclectic thinkers. Two hundred seventy-seven respondents (26%) said they 
were politically undecided, while nine (1%) refused to answer this question. 
 

Companion Curriculum 
 

Although the treatment plan is based on a set of selected multicultural dispositions (see Table 1), a companion 
curriculum that I developed referred to as Critical Multicultural Instruction (CMI) was also used to augment 
instruction.  The following principles best describe the CMI curricular approach: 

 

1. Controversy should not be shunned, but rather embraced; 
2. Multicultural education should never be a feel-good or an awareness-only exercise; 
3. A color-blind oriented curriculum is viewed as insufficient. Its ultimate goal appears to make people feel 

good without adequately addressing and explaining economic, social and academic inequality; 
4. Once traditional race, ethnicity, religious, gender, and disability issues are accounted for, additional 

attention must be given to power and privilege issues and the abuses that often flow from it; 
5. Multicultural education must take an interdisciplinary approach.  It should include a synthesis of 

information gathered from many fields of study; 
6. Successful instruction must pay attention to both content and process; 
7. In order for meaningful life-long learning to take place, instruction must simultaneously be aimed at the 

head (academic), gut (feeling), and heart (social change) levels; 
8. The instructor must become adept at releasing majority group students from historical guilt, while at the 

same time recruiting them to become change agents; 
9. Effective instruction should highlight the pain and suffering of race and human relations, as well as 

testimonials about how obstacles were overcome;  
10. Effective multicultural education is greatly enhanced by engaging in interactive classroom learning 

experiences; 
11. Partisan political pandering is viewed as counter-productive to the ultimate goals of a collaborative society.  

Please refer to Appendix A for examples of how a few selected difficult dialogues might be discussed; 
12. Student reflection and on-going self-assessment enhances lifelong learning. Self-analysis and reflection are 

not our enemy; 
13. Even though anti-racism should remain the central theme of multicultural education, its study must also 

include other examples of oppression. Non-race forms of discrimination must also be addressed, and it 
should not be done in a trivial way; 

14. Giving all cultural groups equal time is unrealistic simple-think. Because it is impossible to cover all groups 
in a seventeen-week course, students will need to learn basic social justice principles from a sampling of (x) 
diversity populations, and then apply those general themes and principles to all groups; and 

15. Educators who adopt a well-conceived dispositional mindset will have a greater opportunity to bring about 
meaningful social change compared to those who are dispositional critics. 
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Data Analysis 
 

Utilizing the Statistical Package for the Social Sciences (SPSS) computer program, the following statistical analyses 
were conducted: 

 

1. A summarization of descriptive data, including student rankings of selected multicultural dispositions, the 
impact environmental factors had on learning, the impact the course and instructor had on personal growth, and; 

2. A regression analysis to determine the correlates that best explain the variance in a predictive model for 
effective instruction. 

3. A two quality control items – “the instructor encouraged me to be an independent thinker,” and “the 
instructor should have experimented less” – are also included to help mediate potential social desirability 
bias. 

 

Descriptive Findings 
 

The result of the descriptive analysis portion of this study are included in Table 1.  Education majors (N=1085) 
gave high ratings for their overall personal growth (M=7.11, SD=1.58), and for the instructor’s practice of 
encouraging students to be independent-minded and form their own views(M=7.93, SD=1.42). Five instructional 
strategies were all given a 7.18 mean score rating or higher. Various other demographic factors only received 
moderate ratings, with the impact of prior education and the strength of the textbook having the least impact on 
student learning.  When given a chance to say “the instructor should have used a more traditional approach,” 
students disagreed with that statement (M=3.50, SD=2.05). 
 

Table 1   
 

Descriptive student ratings of personal growth and multicultural teaching strategies: Utilizing a Likert Scale of 1 
to 9, with 1 being strongly disagree, and 9 being strongly agree. 
____________________________________________________________________________________________________ 
 
Variable         Posttest Mean SD N 
_______________________________________________________________________________________________________ 
 
1. The impact of the CMI approach on my personal multicultural growth   7.11 1.58 1085 
_______________________________________________________________________________________________________ 
 
2. Rate the instructor’s non-politically correct, critical pedagogy instructional style. 7.75 1.46 1085 
3. Rate an instructional style that simultaneously appeals to both head and heart.  7.44 1.44 1085 
4. Rate an instructional style that embraces CMI style student dialogue.   7.48 1.50 1085 
5.  Rate the cut-to-the-chase style multicultural videos used in the course.   7.48 1.41 1085 
6. Rate the impact of the various guest speakers.      7.18 1.67 1085 
_______________________________________________________________________________________________________ 
 
7. The reason for my current MC strength is because of my parents’ teachings.  6.30 2.04 1089  
8. The reason for my current MC strength is because of my religious upbringing.  6.27 2.04 1033 
9. The reason for my current MC strength is because of the “good person” in me.  6.15 1.88 1067 
10. How I rate the quality and the impact of my prior multicultural education.   5.33 1.93 1087 
11. How I rate the textbooks used for this class.      5.88 1.90 1088 
______________________________________________________________________________________________________ 
 
12. Despite the instructor’s beliefs, he encouraged me to be an independent thinker.  7.93 1.42   339 
13. I would have grown more if the instructor had used a more traditional approach.       3.50 2.05 1085 
______________________________________________________________________________________________________ 
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Multiple Regression 
 

Results listed in Table 2 reveal that the teaching strategies important in predicting multicultural personal growth for 
this particular convenience sample were: [1] A non-politically correct, keep-it-real content delivery style (t=2.878, 
p=.004), [2] instruction that simultaneously appeals to both the heart and the head (t=11.270, p=<.0005), [3] 
encouraging dynamic classroom dialogue (t=6.342, p=<.0005), [4] non-sugar coated videos that show the naked 
truth of racism and bigotry (t=5.099, p=<.0005), and [5] guest speakers who are able to share a compelling personal 
story (t=3.495, p=<.0005). The linear regression equation for the five predictor model is: Personal Growth = .053 + 
.097 (newteach) + .397 (emoteach) + .197 (dialogue) + .162 (strong videos) + .084 (guest speakers), Adjusted R2= 
.491, p=<.0005.Conversely, factors such as family upbringing, religious training, “the good person in me,” prior 
multicultural instruction, and the strength of the textbooks did not have a significant predictive impact on the 
model. 
 

Table 2 
 

Multiple Regression Analysis of Multicultural Personal Growth and Selected Instructional Strategies: 
____________________________________________________________________________________________ 
 
 

Dependent Independent Ndf    Adj. R2S. Error Beta F Change   t-Score     p part r f2 

____________________________________________________________________________________________ 
 

Growth (Constant) 1085     5      .491 .198 ----- 209.88 0.267 <.0005 ----- ----- 
  
  Newteach    .034 .090 ----- 2.878   .004 .062 .004 
  Emoteach    .035 .363 ----- 11.270 <.0005 .244 .060  
  Student Dialogue   .031 .188 -----   6.342 <.0005 .137 .020 
  Strong Videos    .032 .145 -----   5.099 <.0005 .111 .010 
  Compelling Speakers   .089 .089 -----   3.495 <.0005 .076 .010 
 
Probability of F = Entry .05 & Removal .10 
____________________________________________________________________________________________ 
 
Effect size for each variable was determined by utilizing a formula by Cohen (1988) for statistical power. The formula 
translates as follows: Effect size equals part correlation squared added by the variable while controlling for the other 
variables, divided by one minus the part correlation squared added by the variable while controlling for the other 
variables: 
 

    r2    Small Effect Size  = .02 

  f2  =   ________________________  Medium Effect Size  = .15 
    1  -  r2   Large Effect Size  = .35 
 

The meaningfulness of these findings are somewhat tempered by the fact that the teaching strategies identified in this 
study had small effect sizes, with the variable “emoteach,” – the practice of aiming instruction simultaneously at the 
head (academic), gut (feeling), and heart (social change) – standing out the most. Nevertheless, individual correlate 
ratings were high, and the 5 factor model explained .49 of the variance (a solid finding for the social sciences), with a 
regression correlation of p<.0005. 
 

Conclusion 
 

In light of recent events that have taken place in the news, it would appear that race relations and multicultural 
education is in dire need of an updated direction. Although the loudest outcry regarding the teaching of diversity deals 
mostly with macro issues (e.g., whether multicultural content should be integrated into mainstream curriculum as 
opposed to a stand-alone course), this paper deals with a narrower, yet no less important debate: Content pedagogy 
and teacher delivery. Oddly enough, leadership in this area has always been there. Perhaps we haven't been tuned in to 
the right listening frequency. 
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The path of teaching diversity at a college campus is fraught with many potholes and hurdles.  This is due in part 
because there are high amounts of opinion, emotions, politics, and religion that have to be infused with statistics 
and facts when teaching about race, racism, diversity, and multicultural education.  In a world of day/night, 
black/white, either/or, and Republican/Democrat thinking, attempting to reach a critical middle ground can 
sometimes be an elusive goal.  At times, it appears that both sides miss the mark.  It has been said that the 2016 
election of Donald Trump as President of the United States has energized groups on the far political right who 
disdain multicultural education.  Conversely, conservative pundits have charged that only one side of truth is told 
in the media, and that liberals in general use guilt and propaganda to promote a “let’s go our separate way” 
mentality that will end up weakening our nation.  Chances are the truth lies somewhere in the critical middle.  
 

Despite glaring weaknesses, educators all over America continue to ascribe to "feel-good" only multicultural 
curriculum and instructional practices that fail to also include information that addresses missing gaps and the abuse 
of power and privilege.  Students wishing to dialogue about harsh realities - about deeper processes such as dialectics 
and power struggles - will not receive proper guidance from the multicultural “edu-corrector,” for they are too busy 
singing songs and planting begonias in the gardens of make-believe. Conversely, many well-meaning educators 
remain stuck in neutral gear by not admitting that people and society have changed since the 1960s. Some of that 
change has been good, and some of it hasn’t. Multicultural education and social activism are not static entities. We 
must continue to evolve in order for education to be relevant in today’s world. We must not be afraid to invite 
differing opinions to the discussion table in an attempt to define truth that can be jointly arrived at for the benefit 
of the largest amount of people possible.  
 

This research has identified the following five correlates of effective multicultural instruction:  The utilization of a 
critical pedagogy brand of multicultural discourse, simultaneously appealing to the intellect and the emotion of 
students, allowing students an opportunity to engage in active and dynamic dialogue that teachers how to disagree 
without being disagreeable, meaningful audiovisual material that augment textbooks and classroom lectures – while 
also showing the raw truth of racism and bigotry (i.e., many students are shielded from this exposure in high school), 
and guest speakers from the community who have a compelling story to share.  In order to encourage lifelong 
multicultural learning among students, educators must find new ways to capture the hearts and imagination of today’s 
students in a way that instills confidence in the educational system.  The Critical Multicultural Instructional (CMI) 
strategies identified in this paper and in appendix A are just one small piece of a larger set of successful correlates and 
strategies that require further investigation. 
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Appendix A 
 

A comparison of traditional liberal and conservative approaches to multicultural instructional delivery, as 
contrasted with a more collaborative, Critical Multicultural Instructional (CMI) approach. Examples might 
include: 
 

Subject Matter Typical Liberal 
Approach 

Typical Conservative 
Approach 

Critical Multicultural 
InstructionalApproach 

    
1988 Reparation 
payments given to 
Japanese who 
suffered in WWII 
internment camps. 

Turnabout is fair 
play.If Reagan and 
BushSr. 
grantedreparations to 
WWII 
Japaneseinternees, 
they should also have 
done it for Black, 
Brown, and Red 
peopletoo. It could be 
argued that these 
group ssuffered more 
tan the Japanese. 
Don’tengage in 
selective bigotry.  

Reparationsis a 
nicethought, butitisa 
solution looking for a 
problem. It is not 
feasible, 
norisitaffordable. It has 
to make financial sense. 
The Federal budget 
would probably go 
bankrupt if the President 
makes payments to all of 
the group simpacted 
byracism. 

Wasreparationsgivenbecause of a 
social justice motive, orwasit a 
trade-drivendecision?Either do 
itforall, or do itfornone. 
Ifyouchoose to do it, at 
leastconsidertheoption of 
puttingthemoney in acooperative 
education trust fund, as opposed to 
simply giving individuals a check. 

NFL playerstaking a 
kneeduringtheNation
alAnthem. 

Racismisalive, it bites 
real hard, and it needs 
to be challenged 
oftenvia as many 
different channels as 
possible. 

Legitimateprotest should 
be aimed at the few 
pólice officers who 
abuse power and 
privilege, not again stall 
police, the flag, folks 

Our country was born out of protest. 
The Boston Tea Party was far more 
disruptive than taking a knee at a 
game. And yet, making team 
ownerspay for what police do can 
be unfair too. A slipperyslope, 
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Hategroupshavebeene
mboldened as of late, 
and weneed to 
establishaneffectiveco
untermessage. The 
1stAmendmentgives 
me theright to 
protestonmyjob. 

who fought and 
diedforthis country, 
orteam owners. Be very 
careful that ournati on 
doesn’ tunravel at 
theseam. 
Peoplewhokneel are 
unfair, ungrateful, and 
unpatriotic. 

indeed. Still, letit be a personal 
choice. Neitherside should be 
demonized. 

Illegalimmigrationfr
omMexico 

Have a heart! 
Ifyoulived in Mexico 
and made $8.00 a 
day, youtoowouldfind 
a way to America so 
youcouldfeedyourfam
ily. And whileyou at 
it, tellthetruth of 
howtheTreaty of 
Guadalupe Hidalgo 
wasnothonored and 
howmanyMexicanfa
milies weres windled 
out of their lands. 

We are a land of laws. 
You cannot effectively 
run a nation by picking 
and choosing which 
laws to enforce. There is 
no suchthing as 
perfectdemocracy; itis a 
liberal fantasy that 
doesn’t exist!And 
whatabout Latinos 
whodo come herethe 
legal way? Many of 
them are not happy with 
illegal immigrants either 

Chances are there is a compromise 
position that we haven’t uncovered 
yet. There’sgot to be a better way of 
making the citizen naturalizati on 
process less cumber some, while 
also finding ways to secure our 
borders. Why does it have to be 
anall-or-no thing proposition? 

 

 


