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Abstract 
 
 

The role of women in nation building, societal development, and in continental discourse cannot be 
underrated. Any form of empowerment given to women is as good as empowerment for all humans 
because such empowerment will consequently impact on family especially, children who could either be 
male or female. Literacy is key to acquisition of knowledge and functional literacy allows meaningful 
contribution and participation of women in socio-economic and political activities in the society. Women 
because of their cultural, social and domestic engagements do not enjoy equal opportunities with men in 
the pursuit of educational goals. Many women who are pre-occupied and entangled with socio-cultural 
and domestic (including child bearing and child nurturing) responsibilities resort to self-directed 
learning to keep up with the paces of changes in the modern dispensation. Since the world is not static, 
the necessity to cope with continuous changes in economy, politics, information and communication 
technology among others, demands continuous learning. Self-directed learning gives no limit to scope of 
acquisition of knowledge and skills. Thus, this paper is premised on formal and functional approaches to 
literacy; self-directed learning; and, transformational learning theories. The paper, therefore, concludes 
that acquisition of relevant functional literacy is key to women’s empowerment for active participation in 
all modern world’s and societal developments. The paper suggest that women should make judicious use 
of advanced technologies such as information and communication technology, online and distance 
learning to acquire more relevant knowledge and skills that will improve their earning capacity and 
enhance their social and political status and consequently give them voice in the society in which they 
found themselves. 
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1.Introduction 
 

Women play pivotal roles in sustainable development of any nation because they have a huge impact on the 
affairs of their families and communities. It is however saddening to note that from time immemorial, women 
have always been victims of all kinds of socio-economic, cultural and political, religious beliefs and traditions 
that have seemed to dictate and limit positions they occupy, what they do and how they behave. This, in a way, 
has led to the denial of their fundamental human rights, especially rights to education and attainments of their 
vision-driven aspirations in life. Women have been relegated to being seen but not heard. This, regrettably, has 
made women to be regarded as second class citizens (Okukpon and Oronsaye: 2010). Thus, the malevolent 
treatment of women in all facets of societal engagements amounts to violently taking power from them. 
Knowledge is power. Lack of knowledge causes ignorance, and ignorance is a disease which in most cases 
renders one powerless. Literacy through education remains the key source of knowledge – power! 
 

Statistics shows that a large population of women worldwide has either advertently or inadvertently been denied 
access to education. For example, UNESCO (2017) reported that of the world’s 774 million illiterate adults, 2/3 
are women, and among the world’s 123 million illiterate youth, 76 million are female. UNESCO (2017) affirmed 
that the share of illiterate women has not changed for the past 20 years! Access to literacy is considered one of the 
main factors for empowerment particularly empowerment of those excluded from formal system of education due 
to one reason or the other. The Millennium Development Goals (MDGs), the Education for All (EFA, 2002) and 
Dakar Goals emphasize that literacy and women empowerment is of great importance in promoting gender 
equality and the advancement of women. 
 

It is regrettable that women worldwide and especially in Africa do not enjoy the same opportunities like men in 
their educational pursuit due to the men’s orchestrated traditional cum sociocultural, economic, political, and 
religious restrictions on women. And given the fact that the world is dynamic and changing, the necessity to cope 
with continuous changes in economy, politics, information and communication technology among others, 
demands functional literacy. All hope is not lost for the marginalized women in Africa as education is lifelong. 
The multidimensional (formal, non-formal and informal) scope of education also creates open-ended 
opportunities for women to acquire functional literacy that will aid restoration of their stolen-away position in 
human society.  
 

Women empowerment has been advocated for, as a clear-cut catalyst for societal development and nation 
building. One major way of empowering women is by making them functionally literate through which they will 
become aware of their worth and capabilities and this will motivate them to transform the world by contributing 
to societal development and nation building. To transform situations and societies, first, there is need for personal 
transformation. Acquisition of functional literacy through self-directed learning is a major way through which 
women could be transformed and be empowered for their desired and required prominent positions in the local, 
national and international affairs. For women to have a voice in the forging of a new African identity in the 21st 
century, acquisition of relevant functional literacy which will engender adequate knowledge and skill for 
women’s functionality should not be overlooked.  
 

The importance of women literacy and education on development is reiterated when Mejiuni (2008:208) said 
‘educate a man you educate an individual, educate a woman and you educate a nation’. Oyitso and Olomukoro, 
(2012) buttressed this importance by stating that when women are literate, it is all society that gains. And that 
increasing female literacy is the key to societal growth and development. It is however regrettable that women’s 
illiteracy level is still higher than the men’s in spite of various efforts on campaign, awareness and mobilization 
for women and girl-child education particularly in Africa and the world at large. Many female children are still 
being denied access to education and literacy. This has continued to bring about women being disempowered in 
the society. This paper therefore provides ways to remedy the situation through acquisition of functional literacy 
spurred by self-directed and transformative learning. 
 

2.Functional Literacy and Women Empowerment 
 

Education in whichever form is essential for efficient functionality of citizens in all sectors of the society. The 
traditional literacy of 3Rs (reading, writing and arithmetic calculation) came and was adequately propagated 
because of the need for it then. However, coping with emerging changes and challenges of the 21st century has 
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made acquisition of mere traditional literacy grossly inadequate for meaningful participation and productive 
engagement of an individual in the modern society. According to Kagitcibasi, Goksen, and Gulgoz (2005) cited in 
Thiele (2013:42), functional literacy is “a competence that goes beyond grammar and semantics” basic to daily 
communication. UNESCO Institute for Lifelong Learning (2016) also reiterated that adult illiteracy cannot be 
countered by simply applying the3Rs’ approach. Walters, Daniell and Trachsel (1987) distinguished between 
what they called formal literacy and functional literacy. They regarded formal literacy as mere forms of thinking 
and forms of translating the forms of thinking into writing. Functional literacy, on the other hand, according to 
Walters et al. (1987) looks across contexts and cultures at how people come to be literate and how they use 
literacy in negotiating their daily lives. Thus, functional literacy is seen not in terms of forms but in terms of its 
functions. The functions here refer to the variety of ways in which reading and writing are used in order to 
achieve specific goals (Walters et al. 1987: 855-856). Major and specific goal of literacy is empowerment for 
emancipation and liberation from relegation, oppression, and marginalization of vulnerable individuals especially 
women. There is, therefore, the need for acquisition of functional literacy by women. 
 

Functional literacy should be work-oriented and should be relevant to solving specific personal and societal 
problems. According to the UNESCO Institute for Lifelong Learning (2016) literacy skills are important for 
women, because they enable women to engage in self-employment such as running small-scale businesses, as a 
means of making a living and maintaining a consistent income. Functional literacy should be comprehensive 
enough to offer the recipients immediate use of participating in important community and personal matters. Egwu 
(2014) defined functional literacy as a component of non-formal education that provides skills and training to 
recipients to enable them utilize their potentials and capabilities productively for improvement of life, and to solve 
their immediate and general problems involving income, family planning, agriculture and food production and 
health care. Problems in all of these areas of life endeavours will continue unabated as long as rate of illiteracy 
especially that of women continues to rise. United Nations Educational, Scientific and Cultural Organisation 
(UNESCO)(2016:6)defined functional literacy concisely when it says: 
 

A person is functionally literate who can engage in all those activities in which literacy is required for effective 
functioning of his group and community and also for enabling him to continue to use reading, writing and 
calculation for his own and the community’s development. 
 

There is a symmetrical relationship between functional literacy and women empowerment. Functional literacy 
allows meaningful contribution and participation of women in socio-economic and political activities in the 
society. Functional literacy is an important means for the cultural formulation and production of self-awareness 
which is an essential condition for participating in all facets of life (Adetunji,2015). Access to information and 
knowledge confers power on individuals. According to Tiwaah and Kwapong (2005) access to literacy or 
education, information or knowledge resources, natural or material resources, productive skills and capital 
facilitates the empowerment of women.  
 

Functional literacy, which cuts across all areas of human endeavours such as economic literacy, socio-cultural 
literacy, political literacy, and information and communication technology literacy (ICT) is an instrument for 
empowerment. In particular, functional literacy empowers women to make choices that improve their children's 
health, their well-being, chances of survival, and their welfare. It aids women's awareness of their rights, boost 
their self-esteem, and provide them the opportunity to assert their rights. According to Okpoko (2010) women 
education is key to development and empowering women through functional literacy is an asset to her family, 
communities, her nation and the world at large. 
 

Literacy empowers individuals who acquire it regardless of gender affiliation. Literacy statistics has, however, 
shown that there are more literate men than women especially among youth aged 15 to 24. For instance, from 
Figures 1a and 1b below, the illiterate rates for female in 1986 and 2016 were 107, 419, 262 and 57, 790, 335 
respectively. The illiterate rates for male in 1986 and 2016 were 68,321, 934 and 44, 135, 461. Though there were 
improved reductions in the rates of illiteracy for both sexes, the differences between female and male illiterate 
rates in 1986 and 2016 show that there were 39, 097, 328 and 13, 654, 874 more illiterate female than male (see 
Figure 1a for details). In the same vein, the percentage literacy rates of female in 1986 and 2016 were 76.80% and 
89.88% respectively, while that of male for 1986 and 2016 were 85.80% and 92.80% respectively. The 
differences between female and male percentage rates in 1986 and 2016 show that there were 9% and 2.9% 
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literate male than female. This is not because women choose not to be literate but because of certain cultural and 
social responsibilities which women are conditioned traditionally to carry and which invariably impede their 
access to literacy and education. According to Adetunji (2015), functional literacy empowers women in Africa 
especially to move against their oppression and male dominance. He emphasized that functional literacy is a 
wedge for democracy and the only weapon with which one can easily break the backlog of oppression, ignorance 
and dependence. 
 

Figure 1(a &b): Rising literacy rate among youth but showing young women are lagging behind 
(Youth literacy rate and number of illiterate youth aged 15 to 24 worldwide, 1985 – 2016 as published by July 
2018) 
 

 
 

Youth illiterate population, 15-24 years, both sexes Youth illiterate population, 15-24 years, female 
Youth illiterate population, 15-24 years, male 

 

Figure 1 (a): Number of illiterate youth (millions) Source: UNICEF Data, 2018 
 

 
Youth literacy rate, population 15-24 years, both sexesYouth literacy rate, population 15-24 years, female 

Youth literacy rate, population 15-24 years, male 
 

Figure 1 (b): Youth literacy rate (%) Source: UNICEF Data, 2018 
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Women, therefore, should acquire functional literacy skills in computer usage such as manipulation and 
utilization of information and communication technologies, social media activities, and online trading among 
others. Acquisition of vocational/entrepreneurial skills is also very important for women for gainful employability 
and self-employment so that they can have capacity to earn income and be saved from the grip of poverty, 
oppression and relegation. 
 

3.Self-Directed Learning and Women Empowerment 
 

According to Sandhass (2008) in Dhlamini (2015) literacy is a vital component in development and 
transformation, as it is a common experience that illiterate adults are voiceless while those who are educated 
(literate) most participated actively in economic and other societal activities. It, therefore, becomes imperative 
that women need to take initiative for their own empowerment. Since it has been established that literacy 
especially, functional literacy is the main channel through which women could be empowered via acquisition of 
necessary and relevant functional knowledge and skills, then women must take initiative for the acquisition of the 
same. Oppressors always enjoy oppressing people and no oppressor wants the oppressed free. It is the oppressed 
that will devise means of getting her/his freedom and even if it is at a cost. If the male’s oppression and 
dominance of the women folk must stop then women must stick their heads out of cocoon of relegation and 
denials to acquire relevant knowledge and skills necessary for their empowerment.  
 

Self-directed learning is a tool by which individuals can increase their knowledge, abilities, and satisfaction with 
their understanding of some element, practice, hobby, or interest (Kenda and Michael: 2014). According to 
Knowles, Holton, and Swanson (2005), Self-directed learning can be seen as self-teaching, whereby learners are 
capable of taking control of the mechanics and techniques of teaching themselves in a particular subject. 
According to Knowles (1975) in Merriam and Brockett (2007:212), Self-directed learning implies a process in 
which individuals take the lead “in diagnosing their learning needs, formulating learning goals, identifying human 
and material resources for learning, choosing and implementing appropriate learning strategies, and evaluating 
learning outcomes”.  
 

Similarly, Kenda and Michael (2014) also viewed self-directed learning as a process where individuals assume 
primary responsibility for planning, implementing, and evaluating the learning process. From the definitions, it 
can be deduced that self-directed learning is a process that requires learners to take responsibility for their 
learning in order to improve themselves and their society. Women need to consciously desire and seek for 
relevant knowledge and skills to acquire. They also must devise means, time, place and modes of acquiring the 
same. According to Mandell and Herman (2009:78) when learners “make the learning, learning becomes 
surprising, inventive, and free”. Andruske (2000) reported that women use self-directed learning in unique ways, 
providing a critically important mindset in challenging perceptions of social roles. Self-directed learning disarms 
hegemony and patriarchy by allowing everyone a chance to direct her/his own learning.  
 

It is often said that to hide a vital information from a lazy individual, such information should be written in a 
book. If literacy empowers, then reading, at least, is a must. Reading is a major tool that women could use to 
procure empowerment. Self-directed learning hinges on reading. There are quite a number of options through 
which one could upgrade, update or acquire new knowledge and skills. One of such is the online mode. Women 
could through online studies acquire knowledge and skills that culminate into economic, social and political 
power. 
 

4.Transformational Learning Processes for Women Empowerment 
 

Transformative learning is all about change and change is inevitable. Change is often said to be the most 
permanent thing in life. Merriam and Brockett (2007:304) said “transformational learning theory is about change 
– dramatic, fundamental change in the way we see ourselves and the world in which we live”. Mandell and 
Herman (2009) believed that learned change occurs in every context of life for human beings. However, positive 
change can only come by making conscious efforts towards it. An object is said to be in a position of rest for as 
long as no external force is applied to move it. If women must move from the state of powerlessness and 
voiceless-ness to having voice and being heard, there is need for transformation. Transformational learning 
process is a concept rooted in the thought of a major contributor to the field of adult education – Jack Mezirow.  
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According to Mezirow (1991:71) transformative learning is a theory of adult learning that attempts to “describe 
and analyze how adults learn to make meaning of their experience”. If women have experienced relegation, 
denials, oppression and powerlessness, then these experiences should spur them to taking necessary legitimate 
steps (i.e. transformative learning) to transform/change their situation. Action is the ultimate of transformative 
learning (Mezirow, 1991). Mezirow further stressed that transformative learning “reflectively transform the 
beliefs, attitudes, opinions, and emotional reactions that constitute our meaning schemes or transform our 
meaning perspectives” (Mezirow,2000:18). 
 

In the same vein, Jones (2015) asserted that change is the crux of transformational learning, and he added that 
transformative learning is concerned with the processes through which learners’ perspectives about the world 
change and the construction of a new perspective is initiated. Similarly, Clark (1993)was of the view that 
transformational learning shapes people and make them different afterward, in ways that both they and others can 
recognize. It is a process of learning that creates a substantial change in the habits, ideas and/or outlook of an 
individual (Rahman and Hoque, 2017). Mandell and Herman (2009:78) succinctly captured transformative 
learning as a process of change when they said “all learning mean change. Someone learns, and something is 
different: a behaviour, an attitude, a skill, a rule, or even a way of looking at oneself and the world”. According to 
Vaughn (2016) transformative learning theory deals with a learning process in which adults examine their 
meaning perspectives via a process of critical reflection, resulting in transformation of such perspectives. When 
perspectives are transformed, emancipatory learning is said to have occurred, paving the way for personal 
transformation. The process of positive change is ignited when one is bored and tired of an unpalatable or a 
reproachful statusquo. The process it takes for an individual to know what change and how to effect the change is 
transformative learning. The process of transformative learning is anchored on life experience. Transformative 
learning is centered on the type of learning that spurs a deeper reflection and critical consciousness in a person 
and makes her/him seek to acquire relevant knowledge and skills that bring positive changes to the status quo. 
Positive changes do not occur by accident. They are consciously made to happen. There are, therefore, necessary 
transformational learning processes which Mezirow (2000) recommended. According to Santalucia and Johnson 
(2010), transformative learning is both a process and an outcome of adult learning and can take place in different 
contexts, for example, personal or professional. The transformation process “begins with a disorienting dilemma 
and concludes with a changed self-concept that enables a reintegration into one’s life context” 
(Mezirow,2000:193;Santalucia and Johnson,2010:2).Santalucia and Johnson (2010:2) presented10 stages of 
transformative learning identified by Mezirow: 
 

i. Experiencing a disorienting dilemma 
ii. Undergoing self-examination 

iii. Critically assessing assumptions 
iv. Recognizing a connection between one’s discontent and the process of transformation 
v. Exploring options for new roles, relationships, and actions 

vi. Planning/revising a course of action 
vii. Acquiring knowledge and skills for implementing one’s plan 

viii. Trying new roles on a provisional basis 
ix. Building competence and self-confidence in new roles and relationships 
x. Integrating the changes into one’s life 

 

Cranton (2006:10), summarized the transformational processes thus:  
 

Key to transformative learning is a disorienting dilemma or triggering event that activates the process. 
This event is a catalyst, stimulating learners to undergo a process of critical self-reflection and self-
examination in which they must closely examine their assumptions, beliefs, and underlying habits of 
mind. 

 

The end result of the whole process is perspective transformation (Taylor,2008). 
 

Nerstrom’s transformative learning model succinctly summarized Mezirow’s ten stages of transformative 
learning. This is pictorially illustrated in Figure 2 below. 
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Figure 2. Nerstrom Transformative Learning Model 
Source: Norma Nerstrom (2014). p 328 

 

5.Hurdles Women Have to Overcome to Acquire Functional Literacy and Empowerment 
 

African women are known to be very industrious and hardworking. The truth, however, is that they are entangled 
with many traditional and domestic responsibilities which hinder their access to education unlike men folk. Leach 
(2003) cited in Khaleda (2017), identified and categorized influencing factors that hinder women’s empowerment 
to include: socio-economic, political/power, and cultural. Each of these influencing factors has what Leach (2003) 
called constraints and opportunities. The Table 1 below gives more details. 
 

Table 1. Influencing Factors that Hinder Women’s Empowerment 
 

Influencing Factors Constraints Opportunities 
Socio-economic Early marriage/widows 

Male exploitation (by husbands, 
members of the family) 
 
Gender specific roles: women 
spent more time on household tasks  

Awareness raising by community 
members, civil society 
 
Government provisions to help the rural 
and marginalized women 

Political/Power Men block women’s access to 
control their lives/power 
 
Limited participation of women in 
decision-making hierarchy 

Women’s advocacy organizations 
 
Government legislations, provisions to 
combat poverty, discrimination faced by 
rural and marginalized women 

Cultural Women’s place is at home 
 

Early marriage 
Women as mothers and care givers 
  

Religious beliefs 

NGO involvement to raise awareness about 
the importance of educating girls and NFE 
for women 
Greater acceptance of women in economic 
role. 

       Source: Adapted from Khaleda, (2017), p. 149 
 

 
 

 

Experience 

Challenge 
Perspectives  

Transformative 
Learning  

Experience. Experience is everything 
that has occurred in our lifetime. It is the 
impetus of our learning and belief 
patterns. Experience stems from our 
environment and interactions with 
others, from which learning – such as 
knowledge, skills, attitudes, and insights 
– occurs. 

Assumptions. From experience we 
form, receive, and construct assumptions 
that become our values and beliefs. They 
are the lens through which we view the 
world. 

Transformative Learning. Adoption 
and acting upon a new perspective, we 
view ourselves and others through a 
more encompassing lens. 
Transformative learning becomes a new 
experience leading to openness for it to 
occur again. 

Assumptions  
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From the Table 1 above, socio-economic factor gives constraints to women’s empowerment. Many girls of school 
age are victims of early marriage. Coping with domestic and marriage responsibilities at the early age without 
commensurate educational attainments or regular source of income. Such women consequently are bedeviled with 
ignorance and poverty. The waves of insecurity orchestrated by insurgency, banditry and militancy in many 
African countries have caused many women to become widows who have children left by their husbands who 
have either been killed by or they themselves are insurgents/militants. 
 

This invariably increased unbearable traumas and difficulties women encounter in catering for their children. The 
pathetic thing is that many of their children end up not going to school due to lack of sponsorship. Hence, rate of 
illiteracy continues to swell up thereby. Thus, women are exposed to male exploitation and are encumbered with 
mirage of family/domestic responsibilities and challenges. As regards political power, many men do not want and 
eventually do not allow their wives to participate in politics. They do not want their wives to be up higher than 
they are either in educational attainments, financial buoyancy or in social/political position. Thus, women’s 
participation in politics is more pronounced at the grassroots/local levels. The violent nature of political processes 
in Africa favours men to have domination in decision-making and power sharing. Women need to overcome the 
masculinity tendencies pervading the African political scenes. 
 

5.1.Socio-cultural Orientation 
 

The African culture over the years has the orientation that the position of women is that of a home tender. This 
ideology has been upheld in various part of Africa and this has been a hurdle to an enabling environment for 
women empowerment to thrive. Little wonder, Anugwom (2009) asserted that men see themselves as the rightful 
owners of the formal economic sector supported by abundant socio-cultural practices. The women's sole 
responsibility, on the other hand, was seen as to bear and rear children and consequently, their reproductive role is 
given prominence over their productive role. Ezekannagha and Umeh (n.d.)attested to this when they mentioned 
that women in the cultural context achieved status through marriage and became fulfilled through motherhood. 
Such a view bound women to men in a way and accorded women an inferior status in the general scheme of 
things. Her routine includes waking up much earlier than her husband and the children, ensuring that the house is 
tidy and takes care of domestic chores.  
 

United Nations Report (1985) also viewed that traditional African society recognizes child rearing and house-
keeping as the primary roles of women, recommends lighter task, for women, regards women as being feminine, 
thereby protects them, prevents and discourages them from careers and risk-involving activities that should 
compel them to exert physical strength, challenge their mental powers, their power of imagination and ingenuity. 
All these cultural and social practices among others were extreme cases of shielding women from education and 
Western civilization, subjecting them as if they are in bondage and serves as a setback on the social development 
of African women, thereby affecting their contributions in nation building. 
 

Similarly in Africa, one of the norms is the continuing preference for a son over the birth of a girl child which is 
present in almost all societies and communities. The society is more biased in favour of male child in respect of 
education, nutrition and other opportunities. The root cause of this type of attitude lies in the belief that male child 
will preserve the lineage, inherit the family’s properties and uphold the family name. Women often internalize the 
traditional concept of their role as natural thus inflicting an injustice upon them. Consequent upon the above, 
concerted efforts should be made to create and develop time-friendly educational programmes for women. Again, 
to ensure a balanced societal and community development in the 21st century dispensation, the responsibilities of 
child bearing and rearing should not be sole duty of women alone. 
 

5.2. Insecurity 
 

Insecurity is a major challenge that women have to overcome in the process of being empowered through 
education. Scourge of insurgency and militancy all over the world left women in pathetic and insecure 
circumstances. Many of them are bereaved of their children and their husbands. Insecurity seem to be a general 
phenomenon anyone can experience but it is more prominent in its effect on women. This is because women have 
always been regarded as the weaker ones and have had to struggle their way out of marginalization. Women are 
always under pressure to be perfect.  
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Such that they come under close scrutiny for behaviours that men can easily get away with or even acts that are 
ordinarily not bad or forbidden. Failure to meet up with the societal expectation might lead to frustration and in 
turn dampen their self-esteem and aspirations. Or even the fear of not measuring up to the expected standards 
might make women to deliberately shy away from responsibilities that they have the capacities to execute. Thus, 
adequate security must be put in place to protect women from all forms of insecure tendencies in the society with 
a view to creating conducive atmosphere for their educational pursuit. 
 

5.3. Sexual Harassment 
 

According to SIDA (2015), sexual harassment is a clear form of gender discrimination based on sex, a 
manifestation of unequal power relations between men and women. Sexual harassment is a huge barrier for 
women. It appears in almost all spheres, but is most notable in areas where the service of women who are 
functionally literate are needed. The fact is aptly put by Leathwood (2005:389) who asserted that “the preference 
for different job types contribute to sexual enticement in selected job types.” With more men in the corporate or 
education world, there is bound to be an increase in the level of sexual harassment between men and women. And 
this has contributed to the reasons why some married women are not supported by their husbands in their 
ambition to be functionally literate as this may expose them to sexual advances from men. This particular hurdle 
makes it difficult for women to advance in their workplace, education or receive fair compensation for the service 
they provide. Therefore, efforts at sanctioning any act of sexual harassment and discrimination against women 
should not be spared. 
 

6.Conclusion 
 

Education is a veritable tool for nation building and also a foremost agent of empowerment in any society or 
nation. Acquisition of relevant functional literacy is key to women’s empowerment for active participation in all 
modern world’s and societal developments. And it is on this basis that this paper reflected on how the perspective 
of functional literacy and self-directed learning of women can be a catalyst to societal development and nation 
building. Empowerment of women is a necessity for societal development and nation building because it 
enhances both the quality and the quantity of human resources available for development. There is no doubt that 
adult functional literacy programmes have the potential to empower women. Women, therefore should make 
judicious use of advanced technologies such as information and communication technology, online and distance 
learning to acquire more relevant knowledge and skills that will improve their earning capacity and enhance their 
social and political status and consequently give them voice in the society in which they found themselves. There 
is no doubt that through functional literacy women will be self-confident; possess healthy self-esteem, acquire 
skills, earn greater income and help to raise their families above the poverty line. 
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